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Section V.  English Language Arts 
What Do We Do?  - Two Steps  
First - When you get your class/grade assignment, the first big thing you need to do before 
entering the classroom is to review what they are supposed to know before starting this grade. 
Then you need to find out: “What are they doing this year in your grade”?   
 
See each grade in the Appendix III. Language Arts What Are They Doing in Each Grade? 
 
If students cannot read then they will not be able to do math, science, history, etc.   
 
It is important to realize that: 
• In Grades K through 2, students are ‘learning to read’. After Gr 2 they are presumed ‘fluent’. 
• From Grade 3 on, students are “reading to learn.”   
 
Tutors for Kids, principals, and teachers make a concentrated effort to increase your students 
reading ability in the lower grades so that they will be able to “read to learn” as they continue 
their education. 
 
Second – How do we do this??  Let’s use some practical, hands-on examples of how we can 
help our students improve their reading skills.  
 
We will use the story, “Return of the Bear,” to illustrate the components of tutoring in reading 
and to understand our tutoring goals when working with your student(s).  The next section 
explains the components of tutoring reading.  “Return of the Bear” is on the next page.   
 
(Use the steps below today - and with your students) NOTE – We will answer the bear 
questions a little later. 
 
1. Name on the paper 
2. Number the paragraphs 
3. Review the text to locate any words that would cause your student to stop – practice 

those words – write them, have your student say them several times (are any ‘stop 
them dead in their tracks’ words, sentences, or concepts). 

4. Read the questions – what are the types of questions (sequence).  Make a note if any 
multiple-choice answers are tricky (For example see question No. 1 below in 
Sequence Questions) 

5. Read the writing activity questions 
6. Read the article – highlight if you recognize a section that might answer a question  
7. During the reading, check for comprehension and fluency. 
8. Before answering the questions, review the reading for comprehension. 
9. Answer the questions (BUT – have your student go back into the reading to identify 

the source of his/her answer) 
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Return of the Bear 
 

 

National Park Service 
Grizzly bears are protected by the Endangered Species Act. 

 
Grizzly bears are huge, powerful animals. Thousands once lived in the western United States. 
In recent years, however, the number of bears has been very low. 

 

Over time, illegal hunting and habitat loss caused many bears to die off. 

 

A habitat is a place in nature where an animal lives. The bears' habitat became smaller when 
people cut down trees to build homes and roads. 

 

Many people thought they would never again see a grizzly in the West. Now wildlife officials say 
the bears are making a comeback. 

 

Good News for Grizzlies 

 

Grizzly bears live in Yellowstone National Park and the surrounding forests. That area covers 
parts of the western states of Wyoming, Montana, and Idaho. Today, more than 550 grizzlies 
live there. That is almost double the number that lived there in the 1980s! 
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Bears living in the Yellowstone area have been protected by the Endangered Species Act. 
Wildlife officials say these bears may be taken off as endangered species list in the next year. 

"That does not mean the bears will no longer be protected," grizzly bear expert Chris Servheen 
told Weekly Reader. "We will continue to monitor them to make sure they are healthy. A lot of 
people are interested in making sure grizzlies survive." 

 
Using “Return of the Bear,” Discuss the Components of Tutoring 
Reading (see each section on the next few pages). 

1. Comprehension.  Students MUST read out loud to you, listening for pronunciation and word 
recognition.  Still they may have difficulty with comprehension.  At every reading session student 
should be encouraged to retell what they have just read.  Remember, our methodology, it is to 
read three paragraphs well with understanding, rather than to read three pages without 
comprehension.  
a. Remembering “how children learn,” some learn better by reading with you; some by 

looking at pictures in the reading; some by telling explanations after each paragraph.  
Know how your student learns.   

b. Ask them “what, when, why, where, and how.” 
c. Comprehension may be enhanced, if you ask your student to put him/herself into the story 

(take on one of the characters - picture themselves in the scene, etc.)  Capture their 
imaginations! 

 
2.  Fluency.  At the most basic level, fluency is the speed, accuracy, and expression that a 
student uses when reading.  It involves decoding the individual words, phrases, and sentences.  
When a student stops to figure out how to pronounce or determine a word, an overall 
understanding of the reading is lost.   
a. Reading fluency is a goal for all grade levels.  One way to improve fluency is to have your 

student read WITH you as you read the story.  Perhaps read it again together – then have 
your student read it without you (and help as necessary).  This is called “choral reading.” 

b. Timed reading tests are a regular part of seeing if students are advancing in fluency. As a 
tutor you may be asked, on occasion, to do a one-minute time test on how many words a 
student can read. This is a test for fluency and unfortunately not for comprehension. Use a 
watch or timer. 

 
3. Decoding and Word Recognition.  Help students recognize small words within large 

words. This works at all grade levels. Many students understand the suggestions to ‘sound it 
out’, or ‘unravel’ the word or words (breaking the word into smaller chunks) that stump them.  
A challenge to all tutors is that sometimes a student has limited vocabulary and has NEVER 
heard a particular word – SO even when sounding out, may not recognize the word. 
 

a. Point out words that have the same sounds in them - such as the “a” in male and fail, or 
the “e” in feel, pierce and leaf 

b. Have them point out the smaller word within a larger word to help them pronounce the big 
word - such as “at” is in bat.  Show them "at" and ask for the sound of "b" before "at," then 
“c” etc. 

 
4. Vocabulary.  “Sight words” are those words that should be automatically recognized by a 
student (without thinking).  These words don’t lend themselves to sounding out – they truly are 
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by “sight.”  There are sight words for each grade level.  Some teachers have identified specific 
words that individual students are trying to learn.  Many classrooms have "sight" words posted 
on the walls.    
 
a. In addition, it is important for tutors to emphasize the ability to recognize and understand 

words that have prefixes and suffixes – and to use context clues to determine words.   
b. Show your student how to work out the meaning of words through context.  (e.g., Throw 

your waste paper in the trash can – and ask: What does waste mean in this sentence?) 
c. Questions to ask to improve vocabulary: 

• What does the word _________ mean on this page? 
• Which word on this page means almost the same as ________? 

d. Dolch Sight Words go to either of the following links for list of Dolch Sight Words: 
 

https://studylib.net/doc/10725146/dolch-word-list 

https://mrsperkins.com/files/dolch-words-all-printable.pdf 

 
 

5. Answering Questions/Taking Tests – Starting in grade 1, students are asked to answer 
questions about what they have read.  If they have done the proper numbering and highlighting 
of the paragraphs, a tutor can help students read the questions and locate the answers in the 
numbered paragraphs in the reading selection.  Some tips to help students: 
 
a. Find the part of the story that has the facts you need to answer the question. The facts 

will be right in the reading, next to the question write the number of the paragraph where 
the ‘fact’ answer is found. 

b. If there is some uncertainty between a question and the text or your student may have to 
look for ‘context clues’ that may answer the question.  You may have to ask leading 
questions that will help your student “figure out” the answer.  If there are context clues in a 
paragraph, mark this paragraph number next to the related question.   

c. Read all the possible answers to the question and decide which choice best answers the 
question.  NOTE:  with multiple choice options, help students evaluate which of the 
potential choices they can ‘rule out’ quickly as obviously incorrect.  Have students read 
each possible answer aloud and discard any that are obviously incorrect.  Typically, there 
is ONE correct choice.  BUT, some questions may say:  A and C, or “all of the above.” 

d. Be sure they understand the questions BEFORE they answer them (help them with 
probing - “what is the question asking you?”). They love to guess just to get it finished. 
Explain ‘guessing’ is not an option. 

e. Some stories include a “writing activity” asking your student to write an answer to a 
question (in his/her own words).  When your student identifies the paragraph that has the 
material to answer the writing question, mark the question and the paragraph number. 
Before writing anything, have your student to tell you the answer orally (to help them 
formulate their answer).  Then have them write what they have told you.  Teach them the 
'trick' of answering the question by using part of the question to start the answer.  They 
should write complete sentences, properly punctuated. 

 
Let’s use the questions from “Return of the Bear” to illustrate these techniques (next 
page).
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Return of the Bear 

Sequence Questions 

 

(for you, answers are below) 
 
1.  Bears lost their habitat 

A. after being taken off the endangered species list. 

B. before trees were cut down. 

C. after trees were cut down. 

D. after the Endangered Species Act. 

 

2.  Which happened first? 

A. More than 550 grizzlies live in Yellowstone National Park. 

B. Illegal hunting and habitat loss caused many bears to die off. 

C. Grizzly bears may be taken off the endangered species list. 

D. Thousands of bears lived in the western United States. 

 

3.  Which happened last? 

A. Thousands of bears lived in the western United States. 

B. Illegal hunting and habitat loss caused many bears to die off. 

C. More than 550 grizzlies live in Yellowstone National Park. 

D. Grizzly bears may be taken off the endangered species list. 
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4.  This passage is 

A. an autobiography. 

B. fiction. 

C. a biography. 

D. non-fiction. 

 

5.  What was the author's purpose in writing this passage? 

Answers will vary but might include that the author is informing the audience about the increase in bear 
population. 

 

6.  Where do grizzly bears live today?   Yellowstone National Park and surrounding Western  states 

 

7.  Are the grizzlies stilled protected?  They are not on the Endangered Species List, but lots of interested 
people are interested in seeing that they are protected. 

 

Answers:  1. C; 2. D; 3. D; 4. D
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6.Other Tips and Thoughts – Some other tips to carry in your “toolbox.”  Get your student 
used to some general questions that they will see over and over again in each grade such as 
“What is the main idea of the story?”; What is the author’s purpose?”; “What part of the story 
does the author use ‘compare and contrast’ in trying to make a point?”; “What parts of the 
story are ‘facts’ and what parts are ‘opinions’?”  

 
See Appendix IV. ENGLISH LANGUAGE ARTS AND LITERACY – See tips for Tutoring 
Reading and view lists of prefixes, suffixes, and other vocabulary building. 
 
These are terms Teachers Teach, Students Should Know, and Tutors Should Use.  
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Section VI.  Accelerated Reader (A/R) and Other Computer 
Reading Programs 
Accelerated Reader and other computer reading programs are supplemental computer 
reading programs for independent reading.  It is different from classroom exercises. Students 
read a book at their reading level and take a short test on the computer.  (For example, a book 
marked 2.5 is second grade, 5th month). Tutors should ask the reading levels for each of their 
students. 

At the end of the computer test, your student is awarded points. Points are accumulated, and a 
student may win prizes. 

How it works: 

1. If your student reads the book with you, you should ask questions to insure your student 
understands what they are reading.  (e.g.  Who is the main character?  What is the plot?  
What is the sequence of events? Why did the author write this article?). You can also ask 
your student to tell you what the story is about.   

2. After completing the book, your student takes a test on the computer under their own name 
and personal password.  (NOTE: The tutor should take the book to the computer to make 
sure your student selects the correct book for the quiz. The computer saves and adjusts 
your student’s reading range based on the results.  Students must score 80% or better to 
pass most tests.   

3. The tutors cannot (and should not) help students answer the questions.  Encouragement is 
OK.  The tutor can watch your student take the test, noting any incorrect answers since your 
students are only given their score, not the questions they missed.  By reviewing the 
incorrect answers after your student completes the test, the tutor may help your student 
learn from their mistakes.  

 
Tutors for Kids strongly supports AR programs and other programs mentioned below. Tutors 
should encourage students to read, read, read, read, these books and take the tests. 

Other Reading Programs you may hear about are:  Success Maker Reading, Success Maker 
Math, iStation (K-2), Saxon Phonics, iStation (reading), iStation (math), Lexia Reading,  

Accelerated Reader (A/R) and Other On-Line Reading Programs use the Media Center– 
Several schools have established a regular program of tutors working with students in the Media 
Centers for accomplishing their reading goals. 

• Tutors are assigned to the Media Center for specific days and time  
• Teachers identify students to come to the Media Center for computer-based reading (the 

same students each week)  
• Tutors work with the student(s) in reading computer-based books and materials  
• Tutors supervise (don’t help) the student(s) when taking the test.   
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Appendix III.  Language Arts What Are They Doing in Each 
Grade? 
What are They Doing in Kindergarten? 

o Naming upper-and lower-case letters, matching those letters with their sounds, and printing them 

o Comparing the adventures and experiences of characters in familiar stories, such as fairy tales and folktales 

o Retelling familiar stories and talking about stories read to them using details from the text 

o Using a combination of drawing, dictating, and writing to describe an event, including his or her reaction to 
what happened 

o Stating an opinion or preference about a topic or book in writing (e.g., My favorite book is . . .) 

o Taking part in classroom conversations and following rules for discussions (e.g., learning to listen to others 
and taking turns when speaking) 

o Speaking clearly to express thoughts, feelings, and ideas, including descriptions of familiar people, places, 
things, and events  

o Asking and answering questions about key details in stories or other information read aloud  

o Understanding and using question words (e.g., who, what, where, when, why, how) in discussions 

o Learning to recognize, spell, and properly use those little grammatical words that hold the language 
together (e.g., a, the, to, of, from, I, is, are) 

What are They Doing in First Grade? 

o Using phonics (matching letters and sounds) and word analysis skills to figure out unfamiliar words when 
reading and writing 

o Getting facts and information from different writings  

o Writing about a topic, supplying some facts, and providing some sense of opening and closing 

o Taking part in conversations about topics and texts being studied by responding to the comments of others 
and asking questions to clear up any confusion  

o Producing and expanding complete simple and compound statements, questions, commands, and 
exclamations  

o Identifying the correct meaning for a word with multiple meanings, based on the sentence or paragraph in 
which the word is used (e.g., deciding whether the word bat means a flying mammal or a club used in 
baseball) 
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o Learning to think about finer distinctions in the meanings of near-synonyms (e.g., marching, prancing, 
strutting, strolling, walking) 

What are They Doing in Second Grade? 

o Paying close attention to details, including illustrations and graphics, in stories and books to answer who, 
what, where, when, why, and how questions  

o Determining the lesson or moral of stories, fables, and folktales 

o Using text features (e.g., captions, bold print, indexes) to locate key facts or information efficiently 

o Writing an opinion about a book he or she has read, using important details from the materials to support 
that opinion 

o Writing stories that include a short sequence of events and include a clear beginning, middle, and end 

o Taking part in conversations by linking his or her comments to the remarks of others and asking and 
answering questions to gather additional information or deepen understanding of the topic 

o Retelling key information or ideas from media or books read aloud 

o Producing, expanding, and rearranging sentences (e.g., “The boy watched the movie”; “The little boy 
watched the movie”; “The action movie was watched by the little boy”) 

o Determining the meaning of the new word formed when a known prefix or suffix is added to a known word 
(happy/unhappy; pain/painful/painless) 

What are They Doing in Third Grade? 

o Reading closely to find main ideas and supporting details in a story 

o Describing the logical connection between particular sentences and paragraphs in stories (e.g., first, second, 
third; cause and effect) 

o Comparing the most important points and key details presented in two books on the same topic  

o Writing opinions or explanations that group related information and develop topics with facts and details  

o Writing stories that establish a situation and include details and clear sequences of events that describe the 
actions, thoughts, and feelings of characters 

o Independently conducting short research projects that build knowledge about various topics 

o Asking and answering questions about information he or she hears from a speaker or while participating in 
classroom discussions, offering appropriate elaboration and detail that build on what others have said 

o Reading stories and poems aloud fluently, without pausing to figure out what each word means  

o Distinguishing the literal and nonliteral meanings of words, such as something’s fishy and cold shoulder  

o Spelling correctly and consulting dictionaries to clarify meanings of words  



Page 39 of 71 

What are They Doing in Fourth Grade? 

o Describing the basic elements of stories — such as characters, events, and settings — by drawing on specific 
details in the text 

o Paying close attention to key features of informational books and articles: these include understanding the 
main and supporting ideas; being able to compare and contrast information; and explaining how the author 
uses facts, details, and evidence to support particular points 

o Comparing ideas, characters, events, and settings in stories and myths from different cultures 

o Writing summaries or opinions about topics supported with a set of well-organized facts, details, and 
examples  

o Independently conducting short research projects on different aspects of a topic using evidence from books 
and the Internet  

o Paraphrasing and responding to information presented in discussions, such as comparing and contrasting 
ideas and analyzing evidence that speakers use to support particular points 

o Reporting orally on a topic or telling a story with enough facts and details 

o Writing complete sentences with correct capitalization and spelling 

o Relating words that are common in reading to words with similar meanings (synonyms) and to their opposites 
(antonyms) 

What are They Doing in Fifth Grade? 

o Summarizing the key details of stories, dramas, poems, and nonfiction materials, including their themes or 
main ideas  

o Identifying and judging evidence that supports particular ideas in an author’s argument to change a 
reader’s point of view 

o Integrating information from several print and digital sources to answer questions and solve problems 

o Writing opinions that offer reasoned arguments and provide facts and examples that are logically grouped 
to support the writer’s point of view  

o Writing stories, real or imaginary, that unfold naturally and developing the plot with dialogue, description, 
and effective pacing of the action  

o Coming to classroom discussions prepared, then engaging fully and thoughtfully with others (e.g., 
contributing accurate, relevant information; elaborating on the remarks of others; synthesizing ideas)  

o Reporting on a topic or presenting an opinion with his or her own words, a logical sequence of ideas, 
sufficient facts and details, and formal English when appropriate  

o Expanding, combining, and reducing sentences to improve meaning, interest, and style of writing 
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o Building knowledge of academic words with an emphasis on those that signal a contrast in ideas or logical 
relationships, such as on the other hand, similarly, and therefore 

o Producing writing on the computer  

What are They Doing in Sixth Grade? 

o Gaining knowledge from materials that make extensive use of elaborate diagrams and data to convey 
information and illustrate concepts  

o Evaluating the argument and specific claims in written materials or a speech, and distinguishing claims that 
are supported by reasons and evidence from claims that are not  

o Presenting claims and findings to others orally, sequencing ideas logically, and accentuating main ideas or 
themes  

o Writing brief reports that examine a topic, have a clear focus, and include relevant facts, details, and 
quotations  

o Conducting short research projects to answer a question, drawing on several sources and sharpening the 
focus based on the research findings  

o Reviewing and paraphrasing key ideas and multiple perspectives of a speaker  

o Determining the correct meaning of a word based on the context in which it is used (e.g., the rest of the 
sentence or paragraph; a word’s position or function in a sentence) 

What are They Doing in Seventh Grade? 

o Citing several sources of specific evidence from a piece when offering an oral or written analysis of a book, 
essay, article, or play  

o Organizing and focusing his or her own writing, including supporting statements and conclusions with 
evidence and showing that the evidence is accurate and reliable  

o Conducting research in response to a specific question by drawing on evidence from several credible literary 
or informational sources to support an analysis or reflection  

o Avoiding plagiarism and following a standard format for citations (e.g., footnotes, bibliography)  

o Evaluating a speaker’s key points and reasoning, asking questions, and stating his or her own well-
supported ideas in discussions  

o Presenting claims and findings to others emphasizing main points, making eye contact, speaking loudly 
enough, pronouncing words clearly, and using formal English when the situation calls for it  

o Using common, grade-appropriate Greek or Latin affixes and roots as clues to defining the meaning of a 
word (e.g., semi-, semiannual, semicircle) 

What are They Doing in Eighth Grade? 
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o Citing the evidence that most strongly supports an analysis of what is explicitly stated and/or implied from a 
book, article, poem, or play  

o Analyzing where materials on the same topic disagree on matters of fact, interpretation, or point of view  

o Building writing around strong central ideas or points of view; supporting the ideas with sound reasoning 
and evidence, precise word choices, smooth transitions, and different sentence structures  

o Planning and conducting research projects that include several steps and use many credible and 
documented print and digital sources  

o Analyzing the purpose of information presented in diverse media (e.g., print, TV, web) and evaluating its 
social, political, or commercial motives  

o Presenting findings and claims to others, emphasizing key points with relevant evidence and sound 
reasoning, adapting speech to the audience and the formality of the setting, and responding to questions 
and comments with relevant observations and ideas  

o Using strong, active verbs to create a clear picture for the reader (e.g., walk, skip, meander, lurch, limp)  

o Interpreting figures of speech (e.g., irony, puns) and developing a large vocabulary of general academic 
words and phrases 

 

http://www.pta.org/files/Common%20Core%20State%20Standards%20Resources/2013%20Guide%
20Bundle_082213.pdf 
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Appendix IV. English Language Arts and Literacy 
 

Tips for Tutoring Reading 

 

Terms Teachers Teach, Students Should Know, and Tutors Should Use  

 

1. Homophones - words that sound the same, but have different meanings (e.g., brake and 
break) 

2. Context Clue - Information (such as a definition, synonym, antonym, or example) that 
appears near a word or phrase and offers direct or indirect suggestions about its meaning. 
(e.g., the meaning of the word “artificial” can be worked out from the context clue in the 
following passage: “That is artificial ice cream.  It doesn’t have any real cream in it.  It is 
made from fish and plants.”) 

3. Synonyms - words that mean the same thing (e.g., sad and unhappy) 
4. Antonyms - words with the opposite meanings (e.g., light and heavy; high and low) 
5. Prefix - an affix (i.e., a group of letters with a specific meaning) placed before the root of a 

word to change its meaning.  (e.g., the affix “re-” means “again”.  It alters the meaning of the 
base words: redo, retell, reaffirm) 
• Have them point out the prefix in a word.  Ask them the meaning of the prefix, then the 

meaning of the base word, and finally have them put the two together.   
6. Suffix - an affix placed at the end of a word to change its meaning.  (e.g., the affix “-er/or” 

means “one who is”.  It alters the meaning of the base words:  teacher, preacher.) 
• Have them point out the suffix in a word.  Ask them the meaning of the suffix, then the 

meaning of the base word, and finally have them put the two together.   
7. Types of Readings 

" Nonfiction:  writing where the assertions and descriptions are understood to be factual.  
Nonfiction is written to inform or instruct (e.g., newspaper articles, science books, “How-
to Manuals,” autobiographies) 

" Fiction:  deals, in part or in whole, with information that is not factual, but invented by 
the author.  Fiction is written to entertain, move us, or make us think.  (e.g., novels, 
stories, poetry, plays) 

8. Components of a story 

" Setting: the location where the story takes place 

" Characters:  the people, animals, or other creatures in the story 
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" Sequence:  the order in which events occur 

" Introduction:  an event to start things rolling: this can be a problem, a conflict, a sudden 
realization by a character, etc. 

" Development or Body:  shows how the story is headed to the solution 

" Climax:  the height of the action, the most exciting part 

" Ending:  the resolution of the problem 

" Plot:  what happens in the story 

" Theme:  something the story teaches.  It is a lesson you can apply to life.  It is 
sometimes called a moral. 

9.  Types of Illustrations:  visual representations that expand upon or explain the textual 
information 

" Charts and Maps 

" Graphs 

" Photographs 
10. Poetry and Poetic Language 

" Figurative Language: when words don’t mean exactly what they say.  (e.g., Marty can 
climb faster than Spiderman.) 

" Simile:  comparison or one thing to another using the words “like” or “as”  (e.g., My love 
is like a red, red rose.) 

" Metaphor:  a comparison of two things without using the words “like” or “as”  (e.g., light 
of my life; apple of my eye) 

" Personification:  when an author assigns the qualities of a person to something that 
isn’t human.  (e.g., the tomatoes and beets fought for space with the lettuce and 
cucumbers; my computer throws a fit every time I try to use it.) 

11.  Making inferences  

# Help your student  

" figure out what is happening in the reading relates to their knowledge of the world 
" explain the reason or cause of an event and its effect 
" how to use clues to figure out the best answer 
" identify the facts and the inferences in a passage 

• Predicting outcomes.  Help your student use what they know to guess what will or might 
happen in the future.  (You probably won’t find the exact answer in the story.) 

# Questions to ask to help a student draw conclusions and make inferences 

" How can you tell that ______ feels ________? 
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" Why did ______ decide to ________? 

" What do you think will happen next?  Why? 

# Questions to ask to help a student determine cause and effect 

" What caused __________ to __________? 

" What are the events that caused _______________? 

" Why does __________ decide to ___________? 

" What effect did __________ have on ____________? 
12.  Compare and Contrast 

# Use graphic organizers to decide how things are different.  For example:  How 
David’s and Angela’s bike are alike and/or different   

 
  David’s Bike     Angela’s Bike 
  10 speed     12 speed   
  Blue      Red 
  Brand new     Dented 
" You can also use a graphic organizer to compare and contrast (how they are alike/how 

they are different) 
 

Misty   Both    Lucy 
Likes softball  Like movies   Likes baseball 
8 years old  Like to talk on phone  9 years old 

 

# Questions to ask to help a student see similarities and differences 

" How is _________ like ____________? 

" What are the differences between _________ and ________? 

" How is __________ different at the end compared to the beginning of the story? 

" How can you tell ________ changed his mind? 
• Describing and analyzing characters - such as “what is the best words to describe each 

of the characters?” 

# Sometimes you compare one character with another 

# Sometimes you contrast one character with another 
• Analyzing settings.  Sometimes the author doesn’t tell you the setting - you must figure 

it out.  

# Read a few lines, such as “Lucita looked out the window at the mountains and the 
woods.  It was white everywhere.  Her sled was against the building.” 

# Ask your student what time of year it is.  What part of the country Lucita must live in. 
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• Analyze the story’s plot. 

# Perhaps use a graphic organizer to answer the questions in the story.  Many of the 
teachers have organizers appropriate for different types of readings.  There are 
many free graphic organizers on the Web.  Just Google “graphic organizer” 

# Questions to ask to help a student analyze the plot and main idea 

" What is _________’s biggest problem in the story? 
" How was the problem solved? 
" Can you tell me in one sentence what this story was mostly about? 
" If you could rename this story/book, what would you name it? 
" What is the essential lesson or message in this story? 
" What words would best describe the character(s)? 
# What are the events in the story?  Can you compare the events in the story? 
# What is the order in which the events occur in the story?  (This is called 

sequence = first, second, last) 
# What happened before/after ______? 
# Retell the events leading up to __________? 
# Retell the events following ________________? 
# What is the topic of the story? 
# What is the story about? 
# What is the best title for the story? 
# Which idea is most important? 

• Analyze the theme:  Ask your student what lesson in the story can be applied to their 
life. 

• The author’s point of view is what she or he thinks about the topic or the characters 
that are in the story.  This won’t always be evident - sometimes you have to infer it from 
clues in the passage.  Question to ask 

# The author says ______.  What does s/he want you to believe? 

# Why did the author put the description of _______ in the story/article? 

# Do you think the author would agree with __________?  Why or why not? 

# Why did the author write this? 

# There’s a picture on this page.  Why did the author put it there? 
• A fact is something you can check to see if it is true.  An opinion is based on feelings 

and cannot be proven.  Have your student identify statements as either fact or opinion. 

# Lincoln was over 6 feet talk 

# Lincoln was a good president 

# Lincoln was the president during the Civil War. 
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• Help your student understand figurative language.  Ask the questions 

# What does the author mean when s/he uses the expression _________?  (e.g., It’s 
raining cats and dogs.) 

• Reference and Research 

# Look at the map, what is north of ________________? 

# Why did the author put this picture in the article/story? 

# What is the most important thing you can learn from this picture/chart? 

# Explain what the map/chart tells you. 


	



