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TUTORS FOR KIDS

ORIENTATION MANUAL
Section I. Introduction
Mission
Tutors for Kids, Inc. is a 501(c)(3) nonprofit community-based organization of volunteers
meeting student educational needs as defined by the teacher through suitable and trained
volunteer tutors in the local, tri-county Title 1 public schools, as determined by the Board of
Directors.
We support the local education process by filling schools’ requests for direct classroom tutoring
in reading, math, writing, and science as well as family support and activities that enhance the
educational environment leading to scholastic achievement.

About Tutors for Kids
2019-2020 is the 11th year for Tutors for Kids, an entirely volunteer nonprofit dedicated to the
schools in north central Florida. Here is who makes up Tutors for Kids:
✓

Board of Directors - comprised of 11 tutors and community members.

✓

School Tutor Coordinators (STCs) - “on-the-ground” volunteers at each school to work with
tutors and the school to ensure that background checks are done – and that tutors are
assigned to teachers.

✓

School Book Coordinators (SBCs) - volunteers who stock books rooms at the schools with
Tutors for Kids books that tutors give as “gifts” to their students.

✓

Systems – a small group of IT folks who manage the Tutors for Kids’ databases, website,
and email systems.

Demographics and Statistics
Florida’s commitment to public education – Florida ranks No. 1 in the country for
support of college and university education. But, Florida ranks 40th in its financial support to
PreK to 12 (per U.S. News and World Report – May 2019). The per pupil spending in Florida is $9,737
(the national average is $12,526 – per www.edweek.org).

Schools – Florida is the fourth largest school system in the United States, serving 2,788,575
students across the top 4,324 public schools for the 2018-19 school year. Florida public
schools have a diversity score of 0.46, which is higher than the national average of 0.32.
Minority enrollment is 61% (majority Hispanic) and the student teacher ratio is 16:1.
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Title One schools in Florida have an additional burden. They are constantly struggling to keep
their academic achievement acceptable to Florida standards. They often find themselves
fluctuating between C, D, and F status. If they have a year in which they achieve good test
scores on the state standardized tests, they may achieve an A or B. This score shows
tremendous progress, but often schools in this situation find themselves repeating this
achievement almost impossible. Demographics are often against them.

Teachers - Attracting teachers to our schools annually is a challenging task for our principals.
In almost every county, salaries are not competitive with the private sector. Florida ranks about
42nd in the country for average median salaries for teachers. Cost of living estimates vary
significantly by county. For example:
County

Starting Salaries for
New Teacher

Average Salary

Sumter
Lake
Marion

$40,875
$40,400
$39,050

$53.652
$53,652
$51,361

Students - Tutors for Kids typically serve in schools where 75 to 99 percent of the students in
the schools are eligible for Title One services: free or reduced breakfasts and lunches; extra
help in special programs; and many more. Typically, we service the lowest quartile of children
who are struggling in their school work. Title One students and programs have been studied
exhaustively across the 50 States. The studies have shown that most students are at or below
the poverty line and many of these come from challenging environments (single head of
household families, homes without reading materials, constant poverty, unemployment,
substitute parents via grandparents, overcrowding, malnutrition, etc.).

What is Our Role? - Tutoring and Giving out Books
Our primary roles in the classroom are to:
•

help the teacher with students assigned, regardless of how the teacher is conducting the
class. We are guests in the teacher’s classroom.

•

go to the classroom on the day assigned to meet your student (unless told to do something
different by the teacher). (The front office can help you locate the classroom - do not
wander around looking for a class or a student. If the classroom is empty, go back to the
front desk and find out what to do,)

•

help the students with academic fundamentals,

•

encourage the children to achieve his/her best,

•

earn the respect of the students,

•

contribute to students’ character and confidence development

•

look for roadblocks that keep the child from learning and achieving,
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•

connect with the children to let them know that we are there to help them,

•

encourage students to read, read, read and achieve A/R (Accelerated Reading) reading
scores (see A/R section in this manual).

Section II. What are Classrooms like Today?
Introduction – Tips for your success
1. Go to the classroom ready to work. Teachers need assurance that you are trained and
“ready to go.”
2. Make friends with your teacher. They need all the help and support you can give.
3. Communicate with your teacher about progress or problems – BUT remember no names or
specific references in emails. Leave a note or call your teacher after class.
4. When sitting in the classroom, have your student’s back to the class. Sit side by side.
5. What should your students call you?
6. Can you touch a child? No! Even when you get surrounded by ‘huggers,’ gently move
them.
7. Confidentiality all the time and everywhere.
8. Hear something disturbing, what should you do? Talk with the teacher!!!
9. If there is a substitute in the classroom, not expecting you, what should you do? Continue
as usual.
10. Can you ever be alone with a child? No – never!
11. Remember we are the ‘grandparents’ not the parents.

Today’s Classrooms – Block Times and Centers
How are today’s classrooms different from those we attended? Today’s classrooms are very
different. We cannot change them. We are there at the invitation of the teacher to work with
one or several students.
•
•

•

Subjects are taught and studied in “block” times. For example, the 3rd grade “reading block”
at a particular school might be daily for 2 hours from 8:00 to 10:00. The 3rd grade “math
block” might be daily from 12:30 to 2:00.
During the blocks, the teacher usually makes a presentation, after which students move to
“centers” in which the different groups (usually 4 to 5 students per group) work together on
specific assignments for about 15-20 minutes. Then they move to a different “center” and
work on another assignment. It seems chaotic, but all the students know what to do and
the movement occurs smoothly.
Students are assigned to groups (mostly according to levels of learning and achievements.)
These groups may be identified by colors.

For an expanded list of what classrooms are like see: Appendix I. What are Classrooms
like Today?

Possible Classroom Scenarios You May Encounter
There are various ways the teacher may work with you. Within the first few visits, you will
observe the classroom structure, the teacher’s classroom management, and how the teacher
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wants you to interact with the students. In the first few weeks, start to build a relationship with
the teacher. Neither of you knows each other. Be positive. Be cooperative. Be flexible. Be able
to take charge of any assignment you are given. Be patient with the teacher, especially a new
teacher or a substitute. The teacher has a lot to do in just working with students. A teacher
does not want to add a tutor to their worry list.
Ask the teacher for the latest reading level of your student(s) and ask to be updated on a
regular basis. The principals have approved this request.

Several of the classrooms scenarios you may experience are:
1. The teacher is well prepared. S/he gives you a folder with papers or exercises to remediate
or tutor with the children (in our meetings with the principals and teachers, we have
made clear that this will help the tutor work with your student). This enables you to
walk into the classroom and get started easily with little or no disruption. Most likely, you
will see the same students each week (but you may not – you may work with different
children).
2. The teacher sends children with reading or math materials (either to remediate test results
or enhance their understanding). Also, the teacher may ask you to review an exercise
that your student missed due to absence or missing the concept of a lesson. You may
have the same students or many of the same ones with an occasional different student each
week. There could be varying subjects each week, such as: science, history, current events
(Time Magazine for Kids, chapter books, math exercises).
3. The teacher asks you to talk with each student and determine who needs help. S/he may
suggest several students, or you chose from those who need the most help. You may work
with the neediest weekly and the not-so-needy on a rotating basis. With this scenario, the
teacher should still give you materials with which to work.
4. You may work with rotating students each week depending on the subject and the teacher’s
request for help.
5. If the teacher doesn’t seem to know what to do with you, talk with the teacher, but if you
can’t seem to work out something - - - ALERT your School Tutor Coordinator (STC). We
want you to be as productive as possible because there are many teachers and students
who need your help.
6. If you come to class and find a substitute teacher, you should do your normal work with your
students. IF the teacher has not alerted the substitute and left any work for you, just find a
book or article to read and probe with your student(s).
7. Bring some material with you ‘just in case’. A good reference on materials for each grade is
the website WWW.READWORKS.ORG. Set yourself up as a teacher sub-category tutor,
with a login and password, then you can get answer sheets. They will not pester you.

Section III. Grade Level Expectations of Children
What Should Children Know at the Start of Each Year?
This section lists the expectations of knowledge and skills that should be achieved by students
before they enter each grade.
We will not go over during orientation, but once you get your class assignment, take a few
minutes to review this section in the Appendix.
See a list of expectations in the Appendix II. Grade Level Expectations of Children
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When you are working with a child in the second grade (for example) and they are still having
difficulties with the letters of the alphabet and capital letters, you know they missed something
significant in the earlier grades. After you have checked what they should know and be able to
do for their grade, you should go back and catch them up on what they are missing.

Section IV. Our Basic Approach
What is our Basic Approach?
With the population we serve, Tutors for Kids recommends incorporating these guidelines as the
method we use in each tutoring session:
1. Academic improvement in the subjects of reading, math, sciences, or creative writing for
which the teacher has requested help. This help is to be carried out as described in this
manual. Details and methods are contained in sections of this manual.
2. Communication and confidence building with your student over the course of the year.
Many students do not have a one-on-one support system. This is a new experience for
them, and the tutor must recognize and foster this relationship using whatever methods will
help your student discover the confidence needed to improve. (Some tips are shown in
Section VII of this manual). Often it may take weeks before a breakthrough is achieved.
Work with your student on the “I can’t do this” mentality.
Help your student(s) think and dream about their future. Help them realize that they are
important and can make decisions. Use simple exercises to help them get started and
empower them as much as possible. For example:
• Allow your student to choose his/her own books (More on this later),
•

Have students think what questions might be at the end of reading sessions.

•

Allow your student to sit on the right or left of you.

• Ask your student for a self-evaluation of his/her reading. Get your student’s reading
level.
3. Character building is an important part of the tutoring process to achieve long-term
success. As tutors, we are not seeking academic improvement only. We strive to build
lifelong character skills such as optimism, curiosity, motivation, self-control, grit,
learning from failure, and many more. Also, coming to school each day, participating in
class regularly, doing homework - all build character. Work with your student on “focus.”
This is important because again and again, national studies have shown that the only way for
our students to catch up to students in more stable environments is by building inner strengths.
Many of our students do have unrecognized inner strengths that could receive an “A” on most
report cards. They are not blessed with the greatest environment. But the fact that they are in
school, can communicate, can smile, get excited, and can appreciate a tutor’s help, all show
that they have inner strength to build upon. Some are great in ‘art’, ‘music’, ‘poetry’, ‘theater’
but struggle in reading, math, science, etc. Even if we as tutors can’t see a huge advance in
academic achievement, there may be inner strength growing due to the one-on-one experience.
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For more extensive information, see Appendix VII - What Can We Do to Create a Positive
Environment for Learning?

What is Our Consistent Method During One-on-One Tutoring?
Let’s make this assumption: A student who needs your tutoring this year will most likely
need tutoring during the following years - and maybe for years after that. As a result, our role is
to use a consistent methodology in tutoring so that your student will hear similar things from
their tutors year after year.
This method assumes that a tutor will work “one-on-one” with a student, usually the same
student, during each session for about 30 minutes. The length of time may be different if the
age of your student requires it (for example, the attention span of younger children may
not be 30 minutes). Also, there may be more students in a class who need help. In
consultation with the teacher, a tutor may decide to divide his/her time to accommodate the
number of students. (Please note if a reduction in tutoring time per student causes a
negative effect on your student, the tutor should suggest to the teacher and School Tutor
Coordinator (STC) that an additional tutor be assigned to this class time slot either on
the same day or on another day which the teacher chooses).
With these understandings, every tutoring session should follow the same method.
1. Chit Chat
A few minutes of ‘chit chat’ each session helps your student to relax and see that you are
really interested in them. (After No. 6 below, you will find sample questions - TWENTY FIVE
ICEBREAKER / DETECTIVE QUESTIONS)

•

Talk about why are they coming to school?

•

Here again, give a few thoughts about their future to see if they are thinking about it and
doing something about it.
2. Working with your student
•

Begin the exercise or remediation that the teacher has requested. Do not rush to finish it
at the expense of your student not understanding the content. Two or three paragraphs
and questions well done are better than everything quickly done. Knowing how to answer
two or three questions is better than guessing at all of them.

•

Ask your student to read aloud to you – you will hear their pronunciation and fluency
(more on fluency later)

•

Always check to be sure your student understands what the exercise is asking. Ensure
that they read every question (you selected), by themselves or reading along with you.
This is very important since students who are having difficulty reading usually want to
skip reading the question and then just ‘guess’ at the problem and answer.

•

Ask your student to “prove” his/her answer – where can it be found in the text – be sure
s/he can put the answer in his/her own words.

•

Ask about the concepts that your student has just read. Does h/she have any personal
experiences that they can relate to the reading? Seek explanations, not just yes or no
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answers (suggest: answers to your questions in complete sentences). Dive in and/or
share your experiences with your student.
•

Help your students when they run into difficulties. Many of your students this year and
perhaps the next two years should hear the same suggestions before they ‘sink in.’

3. Using the Student Material
•

If working from a student’s book or workbook, be sure that you always work through
some of the questions at the end of the exercise. Even if you only finish three sections in
a reading or math exercise, always look for the questions at the end that match what you
have done. Have your student read the question and check that they fully understand it.

•

Show them ways to answer the essay questions. (e.g., when writing out an answer to a
question, use part of the question in their answer).

•

Also warn your students that tests have questions that try to “trick” them especially
multiple-choice selections. Warn them to read these multiple-choice questions carefully.
Example - look out for questions that may say: “all of the above” or “A and C”.

(These are some of the tips suggested in the next section of this Manual called Section V.
English Language Arts)
For more information see Appendix III. English Language Arts What Are They Doing in
Each Grade?
4. Wrapping Up the Tutoring Session
•

Use repetition and circling back, especially with the younger students. Repeating words,
sentences, questions, and math problems (especially the ‘times tables’ help your student
memorize one ‘times table’ each week) are essential to help your students focus. With
the older students, have them give their own examples consistent with what is being
learned.

•

Remember if you feel that some students need additional help or more time than you can
give them in one session, talk with your School Tutor Coordinator (STC) and with the
teacher to see if another tutor is available to be assigned to the class.

5. How Do Students Learn
Most children learn in one of four standard ways:
• Visual - Do they need to see the word as they try to spell it or do they like using flash
cards?)
• Hearing – Do they like to hear the word and then hear it used in a sentence? Do they
like to loudly sound out the word?
• Doing – Do they prefer to do everything themselves and learn from their mistakes?
• Verbal – Do they learn by speaking?
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Samples of how to work with your students: Visual (Seeing), Auditory (Hearing), and
Tactile (Doing). The first column describes a task and the second shows techniques
that may help your student succeed. Do not impose our own way. Help your student
understand their own way.
Spelling

Visual - Do they see the word in their minds as they try to spell it or like
using flash cards?
Hearing – Do they loudly sound out the word?
Doing – Do they prefer to write it down as they try to spell it?

Reading

Visual – Do they like stories with pictures or drawings in them. Or ones
that describe pets, or scenery?
Hearing – Do they like to listen to something first before they start to read
it on their own?
Doing – Do they just want to do the reading without explanation or
checking the questions first? How did they do?

Answering Visual: Before starting to read do they look at the drawings
Questions or pictures? Do they read the questions first?
Hearing: Do they prefer to listen to what the story is about and the
instructions about the questions?
Doing: Do they dig right into the story and then the questions. Do they
learn best by remediating their incorrect answers?
Math

Visual: Do they do better by modeling the problem?
Hearing: Do they listen carefully to instructions and a summary of the
problem.
Doing: Do they jump right in and try to do the problem without following
instructions? Do they end up guessing the answer or just skipping
questions?

6. Conclusion
If we all follow the same method consistently, your student(s) will have a better chance of
‘getting it’ or grasping the concepts. These techniques also reinforce what teachers stress.
Their light bulb may finally turn on – they’ll have more “aha” moments.

Page 10 of 71

TWENTY FIVE ICEBREAKER / DETECTIVE QUESTIONS
1. Today I feel ……………………..
2. When I grow up…………………..
3. My family…………………………
4. No one knows that I…………….
5. Everyone knows that I………….
6. I feel happiest when……………..
7. A sad time was when……………
8. If I called your teacher tonight what would she/he tell me about you?
9. A place I would like to visit is……
10. My house…………………………..
11. Sometimes I wish………………………..
12. I like to daydream about…………
13. What was the best thing that happened at school today? (The worst thing …?)
14. Who would you like to sit by in class? Why? (Who would you NOT want to…)
15. My friends like me because……..
16. The best thing I ever did was……
17. This year I want to…
18 The most fun I ever had was………
19. What was the best thing that happened at school today? (the worst thing …?)
20. Tell me a weird word that you heard today.
21. If an alien spaceship came to your class and beamed up a student who would you want
them to take up? Why?
22. If I called your teacher tonight what would she/he tell me about you?
23. Is there anyone in your class that needs a time out?
24. Who is the funniest person in your class? Why is he/she so funny?
25. If you got to be the teacher tomorrow what would you do?
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Section V. English Language Arts
What Do We Do? - Two Steps
First - When you get your class/grade assignment, the first big thing you need to do before
entering the classroom is to review what they are supposed to know before starting this grade.
Then you need to find out: “What are they doing this year in your grade”?
See each grade in the Appendix III. Language Arts What Are They Doing in Each Grade?
If students cannot read then they will not be able to do math, science, history, etc.
It is important to realize that:
• In Grades K through 2, students are ‘learning to read’. After Gr 2 they are presumed ‘fluent’.
• From Grade 3 on, students are “reading to learn.”
Tutors for Kids, principals, and teachers make a concentrated effort to increase your students
reading ability in the lower grades so that they will be able to “read to learn” as they continue
their education.
Second – How do we do this?? Let’s use some practical, hands-on examples of how we can
help our students improve their reading skills.
We will use the story, “Return of the Bear,” to illustrate the components of tutoring in reading
and to understand our tutoring goals when working with your student(s). The next section
explains the components of tutoring reading. “Return of the Bear” is on the next page.
(Use the steps below today - and with your students) NOTE – We will answer the bear
questions a little later.
1.
2.
3.
4.
5.
6.
7.
8.
9.

Name on the paper
Number the paragraphs
Review the text to locate any words that would cause your student to stop – practice
those words – write them, have your student say them several times (are any ‘stop
them dead in their tracks’ words, sentences, or concepts).
Read the questions – what are the types of questions (sequence). Make a note if any
multiple-choice answers are tricky (For example see question No. 1 below in
Sequence Questions)
Read the writing activity questions
Read the article – highlight if you recognize a section that might answer a question
During the reading, check for comprehension and fluency.
Before answering the questions, review the reading for comprehension.
Answer the questions (BUT – have your student go back into the reading to identify
the source of his/her answer)
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Return of the Bear

National Park Service
Grizzly bears are protected by the Endangered Species Act.
Grizzly bears are huge, powerful animals. Thousands once lived in the western United States.
In recent years, however, the number of bears has been very low.

Over time, illegal hunting and habitat loss caused many bears to die off.

A habitat is a place in nature where an animal lives. The bears' habitat became smaller when
people cut down trees to build homes and roads.

Many people thought they would never again see a grizzly in the West. Now wildlife officials say
the bears are making a comeback.

Good News for Grizzlies
Grizzly bears live in Yellowstone National Park and the surrounding forests. That area covers
parts of the western states of Wyoming, Montana, and Idaho. Today, more than 550 grizzlies
live there. That is almost double the number that lived there in the 1980s!
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Bears living in the Yellowstone area have been protected by the Endangered Species Act.
Wildlife officials say these bears may be taken off as endangered species list in the next year.
"That does not mean the bears will no longer be protected," grizzly bear expert Chris Servheen
told Weekly Reader. "We will continue to monitor them to make sure they are healthy. A lot of
people are interested in making sure grizzlies survive."

Using “Return of the Bear,” Discuss the Components of Tutoring
Reading (see each section on the next few pages).
1. Comprehension. Students MUST read out loud to you, listening for pronunciation and word
recognition. Still they may have difficulty with comprehension. At every reading session student
should be encouraged to retell what they have just read. Remember, our methodology, it is to
read three paragraphs well with understanding, rather than to read three pages without
comprehension.
a.
Remembering “how children learn,” some learn better by reading with you; some by
looking at pictures in the reading; some by telling explanations after each paragraph.
Know how your student learns.
b.
Ask them “what, when, why, where, and how.”
c.
Comprehension may be enhanced, if you ask your student to put him/herself into the story
(take on one of the characters - picture themselves in the scene, etc.) Capture their
imaginations!
2. Fluency. At the most basic level, fluency is the speed, accuracy, and expression that a
student uses when reading. It involves decoding the individual words, phrases, and sentences.
When a student stops to figure out how to pronounce or determine a word, an overall
understanding of the reading is lost.
a. Reading fluency is a goal for all grade levels. One way to improve fluency is to have your
student read WITH you as you read the story. Perhaps read it again together – then have
your student read it without you (and help as necessary). This is called “choral reading.”
b. Timed reading tests are a regular part of seeing if students are advancing in fluency. As a
tutor you may be asked, on occasion, to do a one-minute time test on how many words a
student can read. This is a test for fluency and unfortunately not for comprehension. Use a
watch or timer.
3. Decoding and Word Recognition. Help students recognize small words within large
words. This works at all grade levels. Many students understand the suggestions to ‘sound it
out’, or ‘unravel’ the word or words (breaking the word into smaller chunks) that stump them.
A challenge to all tutors is that sometimes a student has limited vocabulary and has NEVER
heard a particular word – SO even when sounding out, may not recognize the word.
a.
b.

Point out words that have the same sounds in them - such as the “a” in male and fail, or
the “e” in feel, pierce and leaf
Have them point out the smaller word within a larger word to help them pronounce the big
word - such as “at” is in bat. Show them "at" and ask for the sound of "b" before "at," then
“c” etc.

4. Vocabulary. “Sight words” are those words that should be automatically recognized by a
student (without thinking). These words don’t lend themselves to sounding out – they truly are
Page 14 of 71

by “sight.” There are sight words for each grade level. Some teachers have identified specific
words that individual students are trying to learn. Many classrooms have "sight" words posted
on the walls.
a.

In addition, it is important for tutors to emphasize the ability to recognize and understand
words that have prefixes and suffixes – and to use context clues to determine words.
b.
Show your student how to work out the meaning of words through context. (e.g., Throw
your waste paper in the trash can – and ask: What does waste mean in this sentence?)
c.
Questions to ask to improve vocabulary:
• What does the word _________ mean on this page?
• Which word on this page means almost the same as ________?
d. Dolch Sight Words go to either of the following links for list of Dolch Sight Words:
https://studylib.net/doc/10725146/dolch-word-list
https://mrsperkins.com/files/dolch-words-all-printable.pdf

5. Answering Questions/Taking Tests – Starting in grade 1, students are asked to answer
questions about what they have read. If they have done the proper numbering and highlighting
of the paragraphs, a tutor can help students read the questions and locate the answers in the
numbered paragraphs in the reading selection. Some tips to help students:
a.
b.

c.

d.
e.

Find the part of the story that has the facts you need to answer the question. The facts
will be right in the reading, next to the question write the number of the paragraph where
the ‘fact’ answer is found.
If there is some uncertainty between a question and the text or your student may have to
look for ‘context clues’ that may answer the question. You may have to ask leading
questions that will help your student “figure out” the answer. If there are context clues in a
paragraph, mark this paragraph number next to the related question.
Read all the possible answers to the question and decide which choice best answers the
question. NOTE: with multiple choice options, help students evaluate which of the
potential choices they can ‘rule out’ quickly as obviously incorrect. Have students read
each possible answer aloud and discard any that are obviously incorrect. Typically, there
is ONE correct choice. BUT, some questions may say: A and C, or “all of the above.”
Be sure they understand the questions BEFORE they answer them (help them with
probing - “what is the question asking you?”). They love to guess just to get it finished.
Explain ‘guessing’ is not an option.
Some stories include a “writing activity” asking your student to write an answer to a
question (in his/her own words). When your student identifies the paragraph that has the
material to answer the writing question, mark the question and the paragraph number.
Before writing anything, have your student to tell you the answer orally (to help them
formulate their answer). Then have them write what they have told you. Teach them the
'trick' of answering the question by using part of the question to start the answer. They
should write complete sentences, properly punctuated.

Let’s use the questions from “Return of the Bear” to illustrate these techniques (next
page).
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Return of the Bear
Sequence Questions
(for you, answers are below)
1. Bears lost their habitat
A. after being taken off the endangered species list.
B. before trees were cut down.
C. after trees were cut down.
D. after the Endangered Species Act.

2. Which happened first?
A. More than 550 grizzlies live in Yellowstone National Park.
B. Illegal hunting and habitat loss caused many bears to die off.
C. Grizzly bears may be taken off the endangered species list.
D. Thousands of bears lived in the western United States.

3. Which happened last?
A. Thousands of bears lived in the western United States.
B. Illegal hunting and habitat loss caused many bears to die off.
C. More than 550 grizzlies live in Yellowstone National Park.
D. Grizzly bears may be taken off the endangered species list.
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4. This passage is
A. an autobiography.
B. fiction.
C. a biography.
D. non-fiction.

5. What was the author's purpose in writing this passage?
Answers will vary but might include that the author is informing the audience about the increase in bear
population.

6. Where do grizzly bears live today? Yellowstone National Park and surrounding Western states

7. Are the grizzlies stilled protected? They are not on the Endangered Species List, but lots of interested
people are interested in seeing that they are protected.

Answers: 1. C; 2. D; 3. D; 4. D
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6.Other Tips and Thoughts – Some other tips to carry in your “toolbox.” Get your student
used to some general questions that they will see over and over again in each grade such as
“What is the main idea of the story?”; What is the author’s purpose?”; “What part of the story
does the author use ‘compare and contrast’ in trying to make a point?”; “What parts of the
story are ‘facts’ and what parts are ‘opinions’?”
See Appendix IV. ENGLISH LANGUAGE ARTS AND LITERACY – See tips for Tutoring
Reading and view lists of prefixes, suffixes, and other vocabulary building.
These are terms Teachers Teach, Students Should Know, and Tutors Should Use.
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Section VI. Accelerated Reader (A/R) and Other Computer
Reading Programs
Accelerated Reader and other computer reading programs are supplemental computer
reading programs for independent reading. It is different from classroom exercises. Students
read a book at their reading level and take a short test on the computer. (For example, a book
marked 2.5 is second grade, 5th month). Tutors should ask the reading levels for each of their
students.
At the end of the computer test, your student is awarded points. Points are accumulated, and a
student may win prizes.
How it works:
1. If your student reads the book with you, you should ask questions to insure your student
understands what they are reading. (e.g. Who is the main character? What is the plot?
What is the sequence of events? Why did the author write this article?). You can also ask
your student to tell you what the story is about.
2. After completing the book, your student takes a test on the computer under their own name
and personal password. (NOTE: The tutor should take the book to the computer to make
sure your student selects the correct book for the quiz. The computer saves and adjusts
your student’s reading range based on the results. Students must score 80% or better to
pass most tests.
3. The tutors cannot (and should not) help students answer the questions. Encouragement is
OK. The tutor can watch your student take the test, noting any incorrect answers since your
students are only given their score, not the questions they missed. By reviewing the
incorrect answers after your student completes the test, the tutor may help your student
learn from their mistakes.
Tutors for Kids strongly supports AR programs and other programs mentioned below. Tutors
should encourage students to read, read, read, read, these books and take the tests.
Other Reading Programs you may hear about are: Success Maker Reading, Success Maker
Math, iStation (K-2), Saxon Phonics, iStation (reading), iStation (math), Lexia Reading,
Accelerated Reader (A/R) and Other On-Line Reading Programs use the Media Center–
Several schools have established a regular program of tutors working with students in the Media
Centers for accomplishing their reading goals.
•
•
•
•

Tutors are assigned to the Media Center for specific days and time
Teachers identify students to come to the Media Center for computer-based reading (the
same students each week)
Tutors work with the student(s) in reading computer-based books and materials
Tutors supervise (don’t help) the student(s) when taking the test.
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Section VII. Tutors for Kids Book Program
Tutors for Kids encourage students to read, read, and read. Since ’78 – 98% of our students
are Title 1 eligible, there is hardly enough money for food so buying books is usually difficult.
During the last eight years, we have developed a book program to get new books for our
students. Through the end of May 2019, we had given out over 100,000 new books to students,
parents, and community organizations.

The Two Parts of the Book Program
Part One – “Books for your Bag.” Each week, when you go to school, carry your blue Tutors
for Kids tote bag. Keep several small books in the bag for your students to choose.
These books are for the student(s) that you tutor. You should encourage them to “earn” one
book a month. In a minute we will explain ways that they can ‘earn’ their monthly book.

Part Two – “Books for the Break.” At least twice a year (usually before the December break
and in May just before the summer break) every student in the class where you tutor will receive
a new book which is theirs to keep. BUT, if there is more than one tutor in the class, you and
the other tutor(s) will coordinate on the ONE book that your students will receive. Unfortunately
we do not have the money to have all the tutors in a class give books to each student in the
class (that would mean that some students get 2-3 books each time).

Where do I get the Books?
Each school has a bookroom assigned to Tutors for Kids (Marion Oaks gets their books from
Belleview Elementary and Rimes gets them from Beverly Shores). Each of these schools has
volunteer tutors who are also School Book Coordinators (SBSs). They order, maintain, and set
up times when the book room will be open to pick up books. Find the schedule at your school
for days and times they are open.
Each book you give will have a label or stamp designating that it is a “gift” from Tutors for Kids.

Book Report Forms – Some students are willing to write a book report on the book they
have just read. Below is a sample Book Report form. If your student really writes a book report
(and not just copies information from the inside book jacket) then you can reward your student
with a second book. A sample book report form is below.
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MY BOOK REPORT
If you complete this on both sides you will
receive another book
YOUR NAME________________________________________________GRADE______

SCHOOL_______________________________TEACHER_________________________

NAME OF YOUR BOOK___________________________________________________

NAME YOUR FAVORITE CHARACTER FROM THE BOOK:

DID YOU LIKE THE BOOK: (CHECK ONE): YES______, NO_________

THIS BOOK WAS (CHECK ONE):
HAPPY_____, SAD ____, FUNNY _____, SCARY ______, OTHER _______,

I THOUGHT THIS BOOK WAS (CHECK ONE):
INTERESTING_____, EXCITING_____, BORING_____, BRILLANT______
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WHAT WAS THE BOOK ABOUT? (Write more than one sentence)

______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
WHAT PART OF THE BOOK DID YOU LIKE THE BEST? (Write more than
one sentence)

______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________

IS THERE ANY PART OF THE STORY THAT YOU WOULD CHANGE?
(Write more than one sentence)

______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________

Page 22 of 71

Page 23 of 71

Section VIII. Math Tutoring and Tips
When you get your class/grade assignment, the first big question we ask is: What are they
doing for math in your grade?
See each grade in the Appendix V. Math What They Are Doing in Each Grade?
There are several components of tutoring in math that are like our discussions on reading:
1. Comprehension and Fluency – Is there a connection between reading and math?
Absolutely - Math and reading are closely related - many times, your student cannot read a
math problem, and, therefore, does not understand what she/he should do.
Check this out by probing your student’s knowledge before she/he tries to work a problem.
Determine if they can read and do a simple problem. Again, check their reading levels (each
teacher has been asked to provide tutors with the reading levels of their students).
As in reading, have your student read the question(s) first. Do they understand the problem?
Do they understand what is being asked? Do they know the ‘times tables’?
Note Tutors: You can also check your student’s reading level – the tutor can pose a question
from the exercise orally to determine if your student knows what to do. Later in the session,
have your student try to read the same question and determine if they can read it and
understand what to do. At this point you will know if reading is “the” problem.
2. Modeling – Modeling is a process in which students create a picture or a hands-on example
of the problem to be solved or the function to be performed. Each grade has a section at the
beginning of every lesson in which students do various forms of modeling at a level appropriate
to their grade. For example, in first grade, students are asked to use two addends to reach a
total using 10s as the focus numbers.
They will model the following problem: 12 + 11 =??
To model they use a ‘Lego’ stick of ten small cubes and combine this with several single cubes,
thus 12 is represented by a ‘Lego’ stick of ten plus two small detached cubes. Eleven is
represented by a ‘Lego’ stick of ten plus one detached cube. Once the model is set up, your
student adds the 10’s (two sticks of 10 = 20) and then counts the detached cubes for three
(resulting in a total of 23). Beware if a student counts each cube on the stick reaching 20 and
then continues to count the other three cubes. This student has missed the main idea of
modeling groups of tens.
In the higher grades, modeling becomes more sophisticated. In 5th grade, students will use
geometric shapes and angles for each mathematical component of the problem.
3. “Show Your Work” – At every grade level, answering a problem includes documenting the
steps taken by your student to arrive at the solution. This is called “show your work.” For your
student to be 100% correct, each step of the process must be shown (without this, points are
deducted). The amount of “showing your work” increases as grade levels increases.
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4. Place Values – This is a very difficult concept for students to grasp at all grades. It is the
current term for, what we know as “ones, tens, hundreds, thousands” positions in a number.
In 1st grade, students concentrate on grouping by 10s. In 5th grade, students are doing long
division with three or four numbers in the divisor and six to eight numbers in the dividend. At
this level, a student who does not understand place values cannot possibly know how to divide,
then multiply, subtract, and bring down the correct numbers, to continue the division process.
HANDOUT - sheet illustrating the place values starting with 1’s, 10’s, 100’s, 1000’s
Suggestion: From the lower grades to the higher grades, it is helpful for a tutor to turn lined
theme paper on its side or use graph paper to stress the importance of keeping one number in
one column. This helps younger students understand place values and the older students
understand the importance of aligning the numbers correctly to complete complex division,
multiplication, and equations.
5. Multiplication using ‘Place Values”
Multiplication the Old Way and the New Way
The problem is 317 X 142 =?
The Old Way

317
x142
634
1268
317_
45014

The New Way
The new way is multiplication using the Partial Product method by boxing up the numbers,
documenting what they mean, and adding the results to get the full Product..
(Handout the Partial Product sample on “How to do it” using the example above).
6. Math Functions – Addition, subtraction, multiplication, division, fractions, decimals - these
are the basics of math. They start in kindergarten and continue to grade 8 and beyond. A tutor
can help to reinforce the mastery of simple math facts with repetition and consistency,
especially with multiplication tables.
Finger counting prevails – it is difficult to break the habit, but you can give them simple “mental”
exercises to force some independent thinking.
For example, you can make up a “story problem” as follows: “You are sent to the store.
You buy ten candy bars and six cans of soda, you eat one candy bar on the way home,
then you give one candy bar to each of your two friends, and the three of you shared
one soda. When you get home, you are asked ‘Where are the rest of the candy bars
and the soda?’ You are sent back to the store to buy how many candy bars and how
many cans of soda?”
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We can help then reduce finger counting by using their brains to store a larger number and then
adding (or counting) a smaller number to reach a total. For example, here is a problem: 12 + 6
= 18. Have your student put 12 in their mind and then count 6 to reach the answer of 18.
7. Shapes – From kindergarten on, every year, students are expected to identify shapes (in the
younger grades) and manipulate shapes (in the older grades). For example, kindergarteners
know a square has four right angles. In 5th grade and beyond, they are doing introductory
geometry and algebra.
8. Measuring and Time – Weights, distances, liquids, area, perimeter, angles, time (including
lapsed time), money. Metric and non-metric. Measuring elapsed time starts 3rd grade and
continuing to grade 8 and beyond.
9.Word Problems – Since every grade presents a math problem buried in the middle of a
narrative, some problems are in a simple sentence, but more often they are in a long
paragraph. Students’ reading abilities are challenged. Each word problem demands that a
student understand the problem extract the relevant numbers define the function needed to
solve the problem, summarize the method they will use, and show their work as they reach the
solution.

Math Narrative Problem Solving - Florida Standards at all grade levels presents
many of the math problems that students must solve in a narrative format. Your student will read
the question, try to understand what it means, then extract from the narrative the numbers that
are important in a format that the question requires and finally solve the problem.
Our suggested method – follow these steps:
Step 1
Step 2
Step 3

Step 4

Understand the Problem
What are you trying to figure out?
Get a Plan
Look for clues/keywords
Organize information into a table or drawing if necessary
Solve
Break into smaller steps if necessary
Write a number sentence
Prepare to “show your work”
Look Back
Does your answer fit the question?
Does your answer make sense?

The next page is a sample of a narrative math problem for grade 4. Use Steps 1 – 4 to solve
this problem.
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Problem 1 - Your Favorite Aunt
Your favorite Aunt Sara is coming to your house to visit next month in August. She lives in San
Francisco CA. You live in Albany, NY. She lives 100 miles from the airport in San Francisco and
it will take her 2 hours to drive to the airport. Her flight leaves at 10 AM. She must be at the gate
by 9 AM. So, she must leave her home by 7 AM. The actual miles that the plane will be in the air
is 3,060 including one stopover. The actual time that the plane will be in the air is 5 hours and
30 minutes which includes the stopover. Your Aunt Wendy will pick up your Aunt Sara at 4 PM
and drive the 65 miles to your house.
It will be great to see your Aunt Sara. She promised to give you $50 toward your new bike if you
could solve the math she will give you. That would be awesome since you had already saved
$60 for the bike and would need just $15 more before you could buy the bike.
Here is Aunt Sara’s math problem. From the time she left her house until she got to your house
how many miles did she travel?
*******
Problem 2 - Haley’s Cookout
Haley was having a sleep-over for girls in her class. She set up 4 tents in the back yard. Each
tent would sleep 2 girls. One girl had to cancel because she was sick. When the other girls
arrived, they spent the afternoon playing soccer. They played a rival team of 6 other girls. In the
last game one of Haley’s teammates hurt her ankle and had to go home. But Haley’s team still
won. The rival team went home.

Later at their cookout, the remaining sleep-over girls cooked, and each ate one hot dog along
with one hotdog bun. There were four hotdogs left. Each girl had one soda. All the girls finished
one large bag of chips. They then toasted a large bag of marshmallows – four for each girl.

Haley was glad that she and her mother went to the store earlier. They bought:

One package of hot dogs
Two six packs of soda
One bag of marshmallows

$3.50
$9.00
$3.00

One package of hot dog buns
One bag of chips

$2.00
$3.50

When Haley saw this total price, she exclaimed, “This is three days of my babysitting money.”
After playing some games four of the girls were still hungry so each cooked and each ate
another hotdog. They finished the hot dog package. But they ran out of hot dog buns so two
girls did not get a bun to go with their hotdog. They said that it was “OK”!
Page 27 of 71

Questions:
1. How many hot dogs were in the package that Haley bought?
2. How many hot dog buns were in the package that Haley bought?
3. How much does Haley earn for each day of babysitting?
*******
Problem 3 – Muffins for the Class (because calculations are needed throughout this problem, the
paragraphs are lettered and ( ) is where you need to make the calculation. The correct calculation
needed is shown below in the “answers” section.)

A. Mrs. Johnson, the fourth-grade teacher, baked a batch of muffins on Sunday to take to her
class on Monday. There are sixteen muffins in a batch. That means each student will
receive one muffin.
B. Later Sunday night she drank two cans of soda and ate ¼ of the batch of muffins along with
a large bag of chips for her supper. She felt bad about eating the muffins. So she baked two
more batches of muffins for her class. When she was cooking she remembered that she
would be having two new students in class on Monday morning.
C. She would give her class a little quiz about how many muffins she had after she ate some
and cooked two more batches. ( ). The students who figured out the correct number would
receive an extra muffin.
D. Later that morning each student in the class would receive a muffin ( ). There were 6
students who figured out the correct starting number of muffins that Mrs. Johnson brought to
class on Monday morning. ( ).
E. At the teachers’ lunch Mrs. Johnson and the other three fourth grade teachers each had a
muffin. ( )
F. After lunch the class did a geography quiz followed by a history quiz. Three students got
100% on the geography quiz and seven students got 100% on the history quiz. Each of
these students received a muffin ( ).
G. How many muffins were left for Mrs. Johnson to bring home ( ).

Answers
Problem 1 - Your Favorite Aunt
Total number of miles traveled is: 3,225
Problem 2 - Haley’s Cookout
1. How many hot dogs were in the package that Haley bought? The answer is: 10
2. How many hot dog buns were in the package that Haley bought? The answer is: 8
3. How much does Haley earn for each day of babysitting? The answer is: 7
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Problem 3 – Muffins for the Class
Paragraph C – the calculation is: 44
Paragraph D – the first calculation is: 18
Paragraph D – the second calculation is: 24
Paragraph E – the calculation is: 28
Paragraph F – the calculation is: 38
Paragraph G – the calculation is: 6

Section IX. Math Non-Narrative Exercises
Check this section out in the appendix. The purpose of these sample exercises to orient teachers,
students, and tutors to the types of problems and questions on the new FSA curriculum. By using these
materials, students will become familiar with the types of items and math skills they need.

See the Appendix VI. Math – Sample Narrative and Non-Narrative Problems
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TRAINING MANUAL APPENDIX SECTION
Appendix I. What are Classrooms Like Today?
•

There are desks and chairs (mostly in rows or clusters). In many classrooms, they are rearranged from week to week,

•

There are computers in each classroom (more info on the use of computers later),

•

In addition, many schools also have a Computer Lab where the students practice skills or
are introduced to new material,

•

Many classrooms have “smart boards” for the teachers to make presentations,

•

Many classroom doors are locked. We must knock before entering from the outside,

•

The teacher still has a desk, but also has other tables (many are semi-circles) at which s/he
works with students,

•

In most classrooms there are “sight words” and other learning tools and words on
walls/boards around the room,

•

Children’s backpacks may be hung on hooks on one wall,

•

Many classrooms have bathrooms within the room – or directly adjacent,

•

Students are assigned to groups (mostly according to levels of learning and achievements.)
These groups may be identified by colors.

•

Subjects are taught and studied in “block” times. For example, the 3rd grade “reading block”
at a particular school might be every day for 2 hours from 8:00 to 10:00. The 3rd grade
“math block” might be every day from 12:30 to 2:00.

•

During the blocks, the teacher usually makes a presentation, after which students move to
“centers” in which the different groups (usually 4 to 5 students per group) work together on
specific assignments for about 15-20 minutes. Then they move to a different “center” and
work on another assignment. It seems chaotic, but all the students know what to do and
the movement occurs smoothly.
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Appendix II. Grade Level Expectations of Children
This section lists the expectations of knowledge and skills that should be achieved by students
before they enter each grade.
No two children are alike, especially when it comes to hitting developmental benchmarks. But it
helps to have a rough idea of which academic and social skills a child should acquire at his or
her grade level. Tutors should be aware that they may need to drop back a grade or two to
recover fundamentals that your student missed.

By the start of kindergarten, a child should be able to:
(The student should have finished pre-K with these skills with which to start kindergarten.)
•
•
•
•
•
•
•
•
•
•

Letters: recite the alphabet
Numbers: recognize and count numbers 0-10
Shapes: circle, square, triangle, rectangle
Colors: orange, blue, yellow, green, red, purple, white, black, brown
Body parts: head, feet, arms, eyes, ears, nose, eyes, mouth, etc.
Write first name and recognize the letters in their name
How to correctly hold a pencil
How to tie shoes and button/snap pants
Bathroom etiquette
Consideration Rules: able to share and take turns, listens when another is talking,
respect adults, follow rules.

By the start of first grade, a child should be able to:
(The student should have finished kindergarten with these skills with which to start the first grade.)
• Follow class rules
• Separate from a parent or caregiver with ease
• Take turns
• Cut along a line with scissors
• Establish left- or right-hand dominance
• Understand time concepts like yesterday, today, and tomorrow
• Stand quietly in a line
• Follow directions agreeably and easily
• Pay attention for 15 to 20 minutes
• Hold a crayon and pencil correctly
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• Share materials such as crayons and blocks
• Know the eight basic colors: red, yellow, blue, green, orange, black, white, and pink
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·

•
•
•
•
•
•
•
•
•

Recognize and write the letters of the alphabet in upper- and lowercase forms
Know the relationship between letters and the sounds they make
Recognize sight words such as the and read simple sentences
Spell his first and last name
Write consonant-vowel-consonant words such as bat and fan
Retell a story that has been read aloud
Identify numbers up to 20
Count by ones, fives, and tens to 100
Know basic shapes such as a square, triangle, rectangle, and circle
Know her address and phone number

By the start of second grade, a child should be able to:
(The student should have finished first grade with these skills with which to start the second grade.)
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Work independently at her desk
Listen to longer sets of directions
Read directions off the board, although some children may still have difficulty with this
Complete homework and bring it back the next day
Sit in a chair for a longer period of time
Be able to see things from another person's point of view so you can reason with your
child and teach him/her empathy
Relate experiences in greater detail and in a logical way
Problem-solve disagreements
Have only minor difficulties with friendships and working out problems with peers
Distinguish left from right
Be able to plan ahead
Write words with letter-combination patterns such as words with a silent e
Read and write high-frequency words such as where and every
Write complete sentences with correct capitalization and punctuation
Read aloud first-grade books with accuracy and understanding
Count change
Tell time to the hour and half-hour
Quickly answer addition and subtraction facts for sums up to 20
Complete two-digit addition and subtraction problems without regrouping

By the start of third grade, a child should be able to:
(The student should have finished second grade with these skills with which to start the third grade.)
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•
•
•
•
•
•
•
•
•
•
•
•

Begin to reason and concentrate
Improve his/her ability to process information
Work cooperatively with a partner or small group
Understand the difference between right and wrong
Make connections between concepts so she/he will be better able to compare and contrast
ideas
Expand his/her vocabulary
Read fluently with expression
Recognize most irregularly spelled words such as because and upon
Begin to use a dictionary
Add single- and multi-digit numbers with regrouping
Tell time to the quarter-hour
Know the concept of multiplication (for example, 2 x 3 is two rows of three)

By the start of fourth grade, a child should be able to:
(The student should have finished third grade with these skills with which to start the fourth grade.)
• Work cooperatively and productively with other children in small groups to complete projects
• Understand how choices affect consequences
• Become more organized and logical in his/her thinking processes
• Build stronger friendships
• Be helpful, cheerful, and pleasant. Control being rude, bossy, selfish, and impatient
• Be more influenced by positive peer pressure because friends are important at this stage
• Like immediate rewards for behavior
• Be able to copy from a chalkboard
• Be able to write neatly in cursive because the small muscles of the hand have developed
• Read longer stories and chapter books with expression and comprehension
• Use prefixes, suffixes, and root words and other strategies to identify unfamiliar words
• Multiply single- and multi-digit numbers
• Divide multi-digit numbers by one-digit numbers
• Tell time to the half-hour and quarter-hour and to five minutes and one minute

By the start of fifth grade, a child should be able to:
(The student should have finished fourth grade with these skills with which to start the fifth grade.)
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• Begin to make more decisions and engage in group decision-making
• Want to be part of a group
• Think independently and critically
• Have empathy
• Show a strong sense of responsibility
• Have a greater awareness of fairness
• Be able to memorize and recite facts, although he may not have a deep understanding
• Increase the amount of detail in drawings
• Work on research projects
• Write a structured paragraph with an introductory topic sentence, three supporting details,
and a closing sentence that wraps up the main idea of the paragraph
• Use strategies in drawing meaning from text, ex: prediction, connections, and inference
• Understand cause-and-effect relationships
• Add and subtract decimals, and compare decimals and fractions
• Multiply multi-digit numbers by two-digit numbers
• Divide larger multi-digit numbers by two-digit numbers
• Find the area of two-dimensional shapes

By the start of sixth grade, a child should be able to:
(The student should have finished fifth grade with these skills with which to start the sixth grade.)
• Be generally truthful and dependable
• Develop increasing independence
• Improve problem-solving skills
• Acquire more-advanced listening and responding skills
• Enjoy organizing and classifying objects and ideas
• Be able to read and concentrate for long periods of time
• Read complex text fluently and with good comprehension
• Research a topic using a variety of sources, and use the features of a book (for example, the
index, glossary, and appendix) to find information
• Identify conflict, climax, and resolution in a story
• Write an organized, multi-paragraph composition in sequential order with a central idea
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• Use problem-solving strategies to solve real-world math problems
• Add and subtract fractions and decimals
• Identify and describe three-dimensional shapes, and find their volumes and surface areas
· Use long division to divide large numbers by multi-digit numbers

See: http://www.greatschools.org/students/academic-skills/531-K-5-benchmarks.gs
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Appendix III. Language Arts What Are They Doing in Each
Grade?
What are They Doing in Kindergarten?
o

Naming upper-and lower-case letters, matching those letters with their sounds, and printing them

o

Comparing the adventures and experiences of characters in familiar stories, such as fairy tales and folktales

o

Retelling familiar stories and talking about stories read to them using details from the text

o

Using a combination of drawing, dictating, and writing to describe an event, including his or her reaction to
what happened

o

Stating an opinion or preference about a topic or book in writing (e.g., My favorite book is . . .)

o

Taking part in classroom conversations and following rules for discussions (e.g., learning to listen to others and
taking turns when speaking)

o

Speaking clearly to express thoughts, feelings, and ideas, including descriptions of familiar people, places,
things, and events

o

Asking and answering questions about key details in stories or other information read aloud

o

Understanding and using question words (e.g., who, what, where, when, why, how) in discussions

o

Learning to recognize, spell, and properly use those little grammatical words that hold the language together
(e.g., a, the, to, of, from, I, is, are)

What are They Doing in First Grade?
o

Using phonics (matching letters and sounds) and word analysis skills to figure out unfamiliar words when
reading and writing

o

Getting facts and information from different writings

o

Writing about a topic, supplying some facts, and providing some sense of opening and closing

o

Taking part in conversations about topics and texts being studied by responding to the comments of others and
asking questions to clear up any confusion

o

Producing and expanding complete simple and compound statements, questions, commands, and exclamations

o

Identifying the correct meaning for a word with multiple meanings, based on the sentence or paragraph in which
the word is used (e.g., deciding whether the word bat means a flying mammal or a club used in baseball)

o

Learning to think about finer distinctions in the meanings of near-synonyms (e.g., marching, prancing,
strutting, strolling, walking)
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What are They Doing in Second Grade?
o

Paying close attention to details, including illustrations and graphics, in stories and books to answer who, what,
where, when, why, and how questions

o

Determining the lesson or moral of stories, fables, and folktales

o

Using text features (e.g., captions, bold print, indexes) to locate key facts or information efficiently

o

Writing an opinion about a book he or she has read, using important details from the materials to support that
opinion

o

Writing stories that include a short sequence of events and include a clear beginning, middle, and end

o

Taking part in conversations by linking his or her comments to the remarks of others and asking and answering
questions to gather additional information or deepen understanding of the topic

o

Retelling key information or ideas from media or books read aloud

o

Producing, expanding, and rearranging sentences (e.g., “The boy watched the movie”; “The little boy watched
the movie”; “The action movie was watched by the little boy”)

o

Determining the meaning of the new word formed when a known prefix or suffix is added to a known word
(happy/unhappy; pain/painful/painless)

What are They Doing in Third Grade?
o

Reading closely to find main ideas and supporting details in a story

o

Describing the logical connection between particular sentences and paragraphs in stories (e.g., first, second,
third; cause and effect)

o

Comparing the most important points and key details presented in two books on the same topic

o

Writing opinions or explanations that group related information and develop topics with facts and details

o

Writing stories that establish a situation and include details and clear sequences of events that describe the
actions, thoughts, and feelings of characters

o

Independently conducting short research projects that build knowledge about various topics

o

Asking and answering questions about information he or she hears from a speaker or while participating in
classroom discussions, offering appropriate elaboration and detail that build on what others have said

o

Reading stories and poems aloud fluently, without pausing to figure out what each word means

o

Distinguishing the literal and nonliteral meanings of words, such as something’s fishy and cold shoulder

o

Spelling correctly and consulting dictionaries to clarify meanings of words

What are They Doing in Fourth Grade?
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o

Describing the basic elements of stories — such as characters, events, and settings — by drawing on specific
details in the text

o

Paying close attention to key features of informational books and articles: these include understanding the main
and supporting ideas; being able to compare and contrast information; and explaining how the author uses facts,
details, and evidence to support particular points

o

Comparing ideas, characters, events, and settings in stories and myths from different cultures

o

Writing summaries or opinions about topics supported with a set of well-organized facts, details, and examples

o

Independently conducting short research projects on different aspects of a topic using evidence from books and
the Internet

o

Paraphrasing and responding to information presented in discussions, such as comparing and contrasting ideas
and analyzing evidence that speakers use to support particular points

o

Reporting orally on a topic or telling a story with enough facts and details

o

Writing complete sentences with correct capitalization and spelling

o

Relating words that are common in reading to words with similar meanings (synonyms) and to their opposites
(antonyms)

What are They Doing in Fifth Grade?
o

Summarizing the key details of stories, dramas, poems, and nonfiction materials, including their themes or main
ideas

o

Identifying and judging evidence that supports particular ideas in an author’s argument to change a reader’s
point of view

o

Integrating information from several print and digital sources to answer questions and solve problems

o

Writing opinions that offer reasoned arguments and provide facts and examples that are logically grouped to
support the writer’s point of view

o

Writing stories, real or imaginary, that unfold naturally and developing the plot with dialogue, description, and
effective pacing of the action

o

Coming to classroom discussions prepared, then engaging fully and thoughtfully with others (e.g., contributing
accurate, relevant information; elaborating on the remarks of others; synthesizing ideas)

o

Reporting on a topic or presenting an opinion with his or her own words, a logical sequence of ideas, sufficient
facts and details, and formal English when appropriate

o

Expanding, combining, and reducing sentences to improve meaning, interest, and style of writing

o

Building knowledge of academic words with an emphasis on those that signal a contrast in ideas or logical
relationships, such as on the other hand, similarly, and therefore

o

Producing writing on the computer
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What are They Doing in Sixth Grade?
o

Gaining knowledge from materials that make extensive use of elaborate diagrams and data to convey
information and illustrate concepts

o

Evaluating the argument and specific claims in written materials or a speech, and distinguishing claims that are
supported by reasons and evidence from claims that are not

o

Presenting claims and findings to others orally, sequencing ideas logically, and accentuating main ideas or
themes

o

Writing brief reports that examine a topic, have a clear focus, and include relevant facts, details, and quotations

o

Conducting short research projects to answer a question, drawing on several sources and sharpening the focus
based on the research findings

o

Reviewing and paraphrasing key ideas and multiple perspectives of a speaker

o

Determining the correct meaning of a word based on the context in which it is used (e.g., the rest of the sentence
or paragraph; a word’s position or function in a sentence)

What are They Doing in Seventh Grade?
o

Citing several sources of specific evidence from a piece when offering an oral or written analysis of a book,
essay, article, or play

o

Organizing and focusing his or her own writing, including supporting statements and conclusions with evidence
and showing that the evidence is accurate and reliable

o

Conducting research in response to a specific question by drawing on evidence from several credible literary or
informational sources to support an analysis or reflection

o

Avoiding plagiarism and following a standard format for citations (e.g., footnotes, bibliography)

o

Evaluating a speaker’s key points and reasoning, asking questions, and stating his or her own well-supported
ideas in discussions

o

Presenting claims and findings to others emphasizing main points, making eye contact, speaking loudly enough,
pronouncing words clearly, and using formal English when the situation calls for it

o

Using common, grade-appropriate Greek or Latin affixes and roots as clues to defining the meaning of a word
(e.g., semi-, semiannual, semicircle)

What are They Doing in Eighth Grade?
o

Citing the evidence that most strongly supports an analysis of what is explicitly stated and/or implied from a
book, article, poem, or play

o

Analyzing where materials on the same topic disagree on matters of fact, interpretation, or point of view

o

Building writing around strong central ideas or points of view; supporting the ideas with sound reasoning and
evidence, precise word choices, smooth transitions, and different sentence structures
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o

Planning and conducting research projects that include several steps and use many credible and documented
print and digital sources

o

Analyzing the purpose of information presented in diverse media (e.g., print, TV, web) and evaluating its social,
political, or commercial motives

o

Presenting findings and claims to others, emphasizing key points with relevant evidence and sound reasoning,
adapting speech to the audience and the formality of the setting, and responding to questions and comments
with relevant observations and ideas

o

Using strong, active verbs to create a clear picture for the reader (e.g., walk, skip, meander, lurch, limp)

o

Interpreting figures of speech (e.g., irony, puns) and developing a large vocabulary of general academic words
and phrases

http://www.pta.org/files/Common%20Core%20State%20Standards%20Resources/2013%20Guide%
20Bundle_082213.pdf
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Appendix IV. English Language Arts and Literacy
Tips for Tutoring Reading
Terms Teachers Teach, Students Should Know, and Tutors Should Use

1. Homophones - words that sound the same, but have different meanings (e.g., brake and
break)
2. Context Clue - Information (such as a definition, synonym, antonym, or example) that
appears near a word or phrase and offers direct or indirect suggestions about its meaning.
(e.g., the meaning of the word “artificial” can be worked out from the context clue in the
following passage: “That is artificial ice cream. It doesn’t have any real cream in it. It is
made from fish and plants.”)
3. Synonyms - words that mean the same thing (e.g., sad and unhappy)
4. Antonyms - words with the opposite meanings (e.g., light and heavy; high and low)
5. Prefix - an affix (i.e., a group of letters with a specific meaning) placed before the root of a
word to change its meaning. (e.g., the affix “re-” means “again”. It alters the meaning of the
base words: redo, retell, reaffirm)
•

Have them point out the prefix in a word. Ask them the meaning of the prefix, then the
meaning of the base word, and finally have them put the two together.

6. Suffix - an affix placed at the end of a word to change its meaning. (e.g., the affix “-er/or”
means “one who is”. It alters the meaning of the base words: teacher, preacher.)
•

Have them point out the suffix in a word. Ask them the meaning of the suffix, then the
meaning of the base word, and finally have them put the two together.

7. Types of Readings
•

Nonfiction: writing where the assertions and descriptions are understood to be factual.
Nonfiction is written to inform or instruct (e.g., newspaper articles, science books, “Howto Manuals,” autobiographies)

•

Fiction: deals, in part or in whole, with information that is not factual, but invented by
the author. Fiction is written to entertain, move us, or make us think. (e.g., novels,
stories, poetry, plays)

8. Components of a story
•

Setting: the location where the story takes place

•

Characters: the people, animals, or other creatures in the story
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9.

•

Sequence: the order in which events occur

•

Introduction: an event to start things rolling: this can be a problem, a conflict, a sudden
realization by a character, etc.

•

Development or Body: shows how the story is headed to the solution

•

Climax: the height of the action, the most exciting part

•

Ending: the resolution of the problem

•

Plot: what happens in the story

•

Theme: something the story teaches. It is a lesson you can apply to life. It is
sometimes called a moral.

Types of Illustrations: visual representations that expand upon or explain the textual
information
•

Charts and Maps

•

Graphs

•

Photographs

10. Poetry and Poetic Language
•

Figurative Language: when words don’t mean exactly what they say. (e.g., Marty can
climb faster than Spiderman.)

•

Simile: comparison or one thing to another using the words “like” or “as” (e.g., My love
is like a red, red rose.)

•

Metaphor: a comparison of two things without using the words “like” or “as” (e.g., light
of my life; apple of my eye)

•

Personification: when an author assigns the qualities of a person to something that
isn’t human. (e.g., the tomatoes and beets fought for space with the lettuce and
cucumbers; my computer throws a fit every time I try to use it.)

11. Making inferences
▪

Help your student
•
•
•
•

figure out what is happening in the reading relates to their knowledge of the world
explain the reason or cause of an event and its effect
how to use clues to figure out the best answer
identify the facts and the inferences in a passage

•

Predicting outcomes. Help your student use what they know to guess what will or might
happen in the future. (You probably won’t find the exact answer in the story.)

▪

Questions to ask to help a student draw conclusions and make inferences
•

How can you tell that ______ feels ________?
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▪

•

Why did ______ decide to ________?

•

What do you think will happen next? Why?

Questions to ask to help a student determine cause and effect
•

What caused __________ to __________?

•

What are the events that caused _______________?

•

Why does __________ decide to ___________?

•

What effect did __________ have on ____________?

12. Compare and Contrast
▪ Use graphic organizers to decide how things are different. For example: How
David’s and Angela’s bike are alike and/or different

•

David’s Bike
Angela’s Bike
10 speed
12 speed
Blue
Red
Brand new
Dented
You can also use a graphic organizer to compare and contrast (how they are alike/how
they are different)
Misty
Likes softball
8 years old

▪

•

•

Both
Like movies
Like to talk on phone

Lucy
Likes baseball
9 years old

Questions to ask to help a student see similarities and differences
•

How is _________ like ____________?

•

What are the differences between _________ and ________?

•

How is __________ different at the end compared to the beginning of the story?

•

How can you tell ________ changed his mind?

Describing and analyzing characters - such as “what is the best words to describe each
of the characters?”
▪

Sometimes you compare one character with another

▪

Sometimes you contrast one character with another

Analyzing settings. Sometimes the author doesn’t tell you the setting - you must figure
it out.
▪

Read a few lines, such as “Lucita looked out the window at the mountains and the
woods. It was white everywhere. Her sled was against the building.”

▪

Ask your student what time of year it is. What part of the country Lucita must live in.
Page 44 of 71

•

Analyze the story’s plot.
▪

Perhaps use a graphic organizer to answer the questions in the story. Many of the
teachers have organizers appropriate for different types of readings. There are
many free graphic organizers on the Web. Just Google “graphic organizer”

▪

Questions to ask to help a student analyze the plot and main idea
•
•
•
•
•
•
▪
▪
▪
▪
▪
▪
▪
▪
▪

What is _________’s biggest problem in the story?
How was the problem solved?
Can you tell me in one sentence what this story was mostly about?
If you could rename this story/book, what would you name it?
What is the essential lesson or message in this story?
What words would best describe the character(s)?
What are the events in the story? Can you compare the events in the story?
What is the order in which the events occur in the story? (This is called
sequence = first, second, last)
What happened before/after ______?
Retell the events leading up to __________?
Retell the events following ________________?
What is the topic of the story?
What is the story about?
What is the best title for the story?
Which idea is most important?

•

Analyze the theme: Ask your student what lesson in the story can be applied to their
life.

•

The author’s point of view is what she or he thinks about the topic or the characters
that are in the story. This won’t always be evident - sometimes you have to infer it from
clues in the passage. Question to ask

•

▪

The author says ______. What does s/he want you to believe?

▪

Why did the author put the description of _______ in the story/article?

▪

Do you think the author would agree with __________? Why or why not?

▪

Why did the author write this?

▪

There’s a picture on this page. Why did the author put it there?

A fact is something you can check to see if it is true. An opinion is based on feelings
and cannot be proven. Have your student identify statements as either fact or opinion.
▪

Lincoln was over 6 feet talk

▪

Lincoln was a good president

▪

Lincoln was the president during the Civil War.
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•

Help your student understand figurative language. Ask the questions
▪

•

What does the author mean when s/he uses the expression _________? (e.g., It’s
raining cats and dogs.)

Reference and Research
▪

Look at the map, what is north of ________________?

▪

Why did the author put this picture in the article/story?

▪

What is the most important thing you can learn from this picture/chart?

▪

Explain what the map/chart tells you.
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Appendix V. Math What Are They Doing in Each Grade?
What are They Doing in Kindergarten?
o

Counting objects to tell how many there are

o

Comparing two groups of objects to tell which group, if either, has more; comparing two written
numbers to tell which is greater

o

Acting out addition and subtraction word problems and drawing diagrams to represent them

o

Adding with a sum of 10 or less; subtracting from a number 10 or less; and solving addition and
subtraction word problems

o

Adding and subtracting very small numbers quickly and accurately (e.g., 3 + 1)

o

Correctly naming shapes regardless of orientation or size (e.g., a square oriented as a “diamond” is
still a square)

What are They Doing in 1st Grade?
o

Solving addition and subtraction word problems in situations of adding to, taking from, putting
together, taking apart, and comparing (e.g., a taking from situation would be: “Five apples were on
the table. I ate some apples. Then there were three apples. How many apples did I eat?”)

o

Quickly and accurately adding with a sum of 10 or less, and quickly and accurately subtracting from a
number 10 or less (e.g., 2 + 5, 7 – 5)

o

Understanding what the digits mean in two-digit numbers (place value)

o

Using understanding of place value to add and subtract (e.g., 38 + 5, 29 + 20, 64 + 27, 80 – 50)

o

Measuring lengths of objects by using a shorter object as a unit of length

o

Making composite shapes by joining shapes together, and dividing circles and rectangles into halves
or fourths

What are They Doing in 2nd Grade?
o

Solving challenging addition and subtraction word problems with one or two steps (e.g., a “one-step”
problem would be: “Lucy has 23 fewer apples than Julie. Julie has 47 apples. How many apples does
Lucy have?”)
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o

Quickly and accurately adding with a sum of 20 or less (e.g., 11 + 8); quickly and accurately
subtracting from a number 20 or less (e.g., 16 – 9); and knowing all sums of one-digit numbers from
memory by the end of the year

o

Understanding what the digits mean in three-digit numbers (place value)

o

Using understanding of place value to add and subtract three-digit numbers (e.g., 811 – 367); adding
and subtracting two-digit numbers quickly and accurately (e.g., 77 – 28)

o

Solving addition and subtraction word problems involving length (e.g., “The pen is 2 cm longer than
the pencil. If the pencil is 7 cm long, how long is the pen?”)

o

Building, drawing, and analyzing 2-D and 3-D shapes to develop foundations for area, volume, and
geometry in later grades

What are They Doing in 3rd Grade?
o

Multiplying and dividing up to 10 × 10 quickly and accurately, knowing the times tables from memory

o

Solving word problems using addition, subtraction, multiplication, and division

o

Beginning to multiply numbers with more than one digit (e.g., multiplying 9 × 80)

o

Understanding fractions and relating them to the familiar system of whole numbers (e.g., recognizing
that 3⁄1 and 3 are the same number)

o

Measuring and estimating weights and liquid volumes. Solving word problems using these quantities

o

Reasoning about shapes (e.g., all squares are rectangles but not all rectangles are squares)

o

Finding areas of shapes, and relating area to multiplication (e.g., why is the number of square feet for
a 9-foot by 7-foot room given by the product 9 × 7?)

What are They Doing in 4th Grade?
o

Using whole-number arithmetic to solve word problems, including problems with remainders and
problems with measurements

o

Adding and subtracting whole numbers quickly and accurately (numbers up to 1 million)

o

Multiplying and dividing multi-digit numbers in simple cases (e.g., multiplying 1,638 × 7 or 24 × 17,
and dividing 6,966 by 6)

o

Understanding and applying equivalent fractions (e.g., recognizing that 1⁄4 is less than 3⁄8 because
2⁄8 is less than 3⁄8)

o

Adding, subtracting, and multiplying fractions in simple cases (such as 2 3⁄4 − 1 1⁄4 or 3 × 5⁄8), and
solving related word problems
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o

Understanding simple decimals in terms of fractions (e.g., rewriting 0.62 as 62⁄100)

o

Measuring angles and finding unknown angles in a diagram

What are They Doing in 5th Grade?
o

Adding and subtracting fractions with unlike denominators (e.g., 21⁄4 – 11⁄3), and solving word
problems of this kind

o

Multiplying fractions; dividing fractions in simple cases; and solving related word problems (e.g.,
finding the area of a rectangle with fractional side lengths; determining how many 1⁄3-cup servings
are in 2 cups of raisins; determining the size of a share if 9 people share a 50-pound sack of rice
equally or if 3 people share 1⁄2 pound of chocolate equally)

o

Generalizing the place-value system to include decimals, and calculating with decimals to the
hundredths place (two places after the decimal)

o

Multiplying whole numbers quickly and accurately, for example 1,638 × 753, and dividing whole
numbers in simple cases, such as dividing 6,971 by 63

o

Understanding the concept of volume, and solving word problems that involve volume

o

Graphing points in the coordinate plane (two dimensions) to solve problems

o

Analyzing mathematical patterns and relationships

What are They Doing in 6th Grade?
o

Understanding ratios and rates, and solving problems involving proportional relationships (e.g., if it
took 7 hours to mow 4 lawns, then at that rate, how many lawns could be mowed in 35 hours?)

o

Dividing fractions and solving related word problems (e.g., how wide is a rectangular strip of land with
length 3⁄4 mile and area 1⁄2 square mile?)

o

Using positive and negative numbers together to describe quantities; understanding the ordering and
absolute values of positive and negative numbers

o

Working with variables and expressions by generalizing the way numbers work (e.g., when adding
numbers, the order doesn’t matter, so x + y = y + x; likewise, properties of addition and multiplication
can be used to rewrite 24x + 18y as 6(4x + 3y), or y + y + y as 3y)

o

Writing equations to solve word problems and describe relationships between quantities (e.g., the
distance D traveled by a train in time T might be expressed by an equation D = 85T, where D is in
miles and T is in hours)

o

Reasoning about relationships between shapes to determine area, surface area, and volume
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What are They Doing in 7th Grade?
o

Analyzing proportional relationships (e.g., by graphing in the coordinate plane), and distinguishing
proportional relationships from other kinds of mathematical relationships (e.g., buying 10 times as
many items will cost you 10 times as much, but taking 10 times as many aspirin will not lower your
fever 10 times as much)

o

Solving percent problems (e.g., tax, tips, and markups and markdowns)

o

Solving word problems that have a combination of whole numbers, fractions, and decimals (e.g., a
woman making $25 per hour receives a 10% raise; she will make an additional 1⁄10 of his or her
salary an hour, or $2.50, for a new salary of $27.50)

o

Solving equations such as 1⁄2 (x – 3) = 3⁄4 quickly and accurately, and writing equations of this kind to
solve word problems

o

Solving problems involving scale drawings

o

Using statistics to draw inferences and make comparisons (e.g., deciding which candidate is likely to
win an election based on a survey)

What are They Doing in 8th Grade?
o

Understanding slope, and relating linear equations in two variables to lines in the coordinate plane

o

Solving linear equations (e.g., –x + 5(x + 1⁄3) = 2x – 8); solving pairs of linear equations (e.g., x + 6y =
–1 and 2x – 2y = 12); and writing equations to solve related word problems

o

Understanding functions as rules that assign a unique output number to each input number; using
linear functions to model relationships

o

Analyzing statistical relationships by using a best-fit line (a straight line that models an association
between two quantities)

o

Working with positive and negative exponents, square root and cube root symbols, and scientific
notation (e.g., evaluating Ö36 + 64; estimating world population as 7 x 109 )

o

Understanding congruence and similarity using physical models, transparencies, or geometry
software (e.g., given two congruent figures, show how to obtain one from the other by a sequence of
rotations, translations, and/or reflections)
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Appendix VI. Sample Narrative and Non-Narrative
Problems
NARRATIVE PROBLEMS
2nd grade
Aunt Mary milks her cow twice a day. In the morning she got 30 gallons of milk. In the afternoon she got
45 gallons of milk. She sold 60 gallons to the ice cream factory. How many gallons of milk does she
have left?
Answer: 15 gallons

3rd grade
Karen takes a 30-minute lunch break starting at 12:15. At what time should she come back from her lunch
break?

a. 12:30
c. 12:40

b. 12:35
d. 12:45

Answer: 12:45 - To calculate when her lunch break finishes, add 30 minutes to the time it starts,
12:15. Since we know that 15 + 30 = 45, the correct answer is 12:45.

4th grade
Raquel has 36 stamps. She groups the stamps into 9 equal groups. She then adds two more stamps to
each group. If she gives 4 stamps to each of her 13 friends, how many stamps will she have left?

a. 0

b. 1

c. 2

d. 3

Answer: C: If Raquel had 36 stamps and divided them into 9 groups, there will be 4 stamps per group
because 36x9=4. She then adds 2 stamps to each group so that she has 6 stamps per group. Since there
are nine groups of six and 9x6=54, she has a total of 54 stamps. If she gives 4 stamps each to 13 friends,
she gives away 4x13=52 stamps. This means she has 54-52=2 stamps left over. = 13 r 2, so she gave
four stamps to each of her 13 friends and had a remainder of 2

5th grade
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Bert has 4 dogs and 5 cans of dog food. How much dog food does each dog get if Bert gives each dog
the same amount?

A. 1/2 of a can
B. 4/5 of a can
C. 1 can
D. 1 1/4 cans
Answer: D: The answer is found by dividing the number of cans by the number of dogs: 5 cans / 4 dogs.
The fraction is improper, so rewrite it as a mixed number: 4 goes into 5 once (so the whole number is 1)
and the remainder is 5 - 4 = 1 (so the numerator of the fraction is 1).

A 42-in TV screen has length 20 ½ in and width 36 ½ in. What is the area of the viewing screen?
A. 114 in2
B. 720 in2
C. 748 in2
D. 748 ¼ in2
Answer D: The area is found by multiplying

6th grade
The balance on your savings account is -50, which means that you have $50 of debt. A monthly charge
increases the amount of your debt. Which of the following could be your new balance?
A.

60

B.

40

C.

-40

D.

-60
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Answer: D: An increase in the amount of your debt means you owe more than $50. If, for instance,
your debt increases by $10, it becomes $60 and your account balance becomes -60. Therefore, -60 could
be your new balance. (Note that a balance of -40 means that you owe $40, which would be a decrease
in your debt.)

NON-NARRATIVE PROBLEMS
Grade 4

1. What is 78 rounded to the nearest ten?

A 170

B 175

C 180

D 10014436

Answer:
Option A is incorrect because the number was rounded down.
Option B is incorrect because the number was not rounded to a tens place.
Option C is correctly rounded to the nearest 10.
Option D is incorrect because the number was rounded to the nearest 100.14436
2. Which decimal is greater than 0.8?

A 0.70

B 0.75

C 0.80

D 0.8514437

AA

Answer:
Option A is incorrect because the number is less than the decimal.
Option B is incorrect because the number is less than the decimal.
Option C is incorrect because it is equal to the decimal.
Option D is correct because the number is greater than the decimal
3. A bakery uses 48 pounds of flour each day. It orders flour every 28 days.
Create an equation that shows how many pounds of flour the bakery needs to order every 28 days.
Answer:
48 x 28 = 1344
Other Correct Responses:
28 x 48 = 1,344
48 x 28 = 1344
28 x 48 = 1,344
4. Select all the expressions that have the same value as 30 ÷ 10.

A 1×3

B 10 ÷ 30

C 30 × 10

D 30 ÷ 10 ÷ 1

F (30÷2) ÷ 5
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E 30 ÷ (2 ÷ 5)

Answer
Any equivalent equation derived from the Commutative Property of Multiplication
The first option is correct because it is equal to 3.
The second option is incorrect because is it equal to 1/3.
The third option is incorrect because it is equal to 300.
The fourth option is correct because it is equal to 3.
The fifth option is incorrect because is it equal to 75.
The sixth option is correct because it is equal to 3.
5. Select all the expressions that have a value of 48.

A (3+3) × 8

B 3 + (3×8)

C 6×4+4

D 6 × (4+4)

E 8×40

E 8×4014398
Answer
The first option is correct because it is equal to 48.
The second option is incorrect because it is equal to 27.
The third option is incorrect because it is equal to 28.
The fourth option is correct because it is equal to 48.
The fifth option is incorrect because it is equal to 320.
6. Which is another way to represent 48?

A 4 × (6×2)

B 4 × (6+2)

C (2 × 4) × (6 + 8)

D 40 × 81443

Answer
Option A is correct because it is equal to 48.
Option B is incorrect because it is equal to 32.
Option C is incorrect because it is equal to 112.
Option D is incorrect because it is equal to 320.
7. Consider the equation d ÷ 3 = 12 remainder 2.
• What is the dividend, d?
• What would the dividend, d, be if there was no remainder?
Answer
38
36
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Appendix VII. What Can We Do to Create a Positive
Environment for Learning?
Being Effective:
The two fundamental principles for being effective at tutoring

·

Be confident that what you are doing will make a difference.

·

Have a positive attitude towards the child. If you believe and act as if your student will be successful,
they will live up to those expectations.

Building Trust and Empathy:
Over time, you must build up trust and empathy with the children as this establishes the basis for all
tasks. In order to build a caring, loyal and respectful bond:

·

Be a positive role model. For them to be respectful to others they must be treated with respect. Do
not patronize.

·

Create a caring, supportive and fair environment where the child feels accepted.

·

Recognize the child’s strengths and ensure that she feels she has the ability to learn.

·

Involve the children in making decisions.

·

Find out about a child’s interests, talents, goals, likes and dislikes.

·

Never embarrass or ridicule a child if you must correct him.

·

Be warm and enthusiastic. Show that you enjoy what you are doing.

·

Listen to the child’s view and act accordingly.

·

Vary what you do in interesting ways.

·

Use a lively voice to motivate and encourage your student to engage in the activity.

·

Speak at an speed so the child can understand, but not so slowly as to lose her attention.

·

Be able to laugh at yourself.

Getting to Know your Students:
To get to know the child, ask questions when you first meet him, then remember his answers so these
can be the basis for future discussions. Possible questions:

·

best friend in class

·

favorite TV program

·

favorite kind of music
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·

favorite singer or group

·

what you like doing on weekends or on school holidays

·

names and ages of siblings

·

types of pet and their names

·

where you would like to go on vacation

·

favorite sport or pass time

·

favorite food

·

biggest dislike

·

favorite activity or subject in school

·

what you would like to do for a school field trip

Enhancing your Students’ Self-Image:
Use rewards appropriately to enhance the child’s self-image and build/maintain positive relationships.

·

Praise and encourage when the child behaves well.

·

Praise must be

·

Immediate

·

Well deserved

·

Specific

·

Descriptive

·

Spontaneous

· Praise can be demotivating when
·

It is for something they know they are already good at

·

It is followed by a negative comment or criticism

How do we Interact with Students?

Managing Ourselves: Before tutors can manage a student, they first must manage themselves.

•

It’s vitally important to believe you are in control at all times. Positive attitudes are contagious.
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•

Celebrate your achievements, however small.

•

Understand that you are human and will inadvertently make some mistakes. Remember: mistakes
are merely portals to learning.

•

Keep a flexible approach.

•

Keep your goals realistic.

•

Don’t take it personally when children sometimes do not show appreciation for your efforts

•

If you feel overwhelmed, talk that situation over with another tutor or the teacher.

•

Never overreact. It usually makes things worse.

•

Adopt a sense of humor and have some fun.

Non-Verbal Messages: Be aware of your non-verbal messages; it represents approximately 60 percent
of all communication.

DO

. . . BECAUSE IT SIGNALS

Hold shoulders slightly down and back

Strength and confidence

Keep arms open

Being open, strong & concerned

Remain still. Wait for their attention.

Strength

Sit next to student at eye level

We need to work on this together

Maintain eye contact

Trust and rapport

Steady gaze

Confidence

Smile

Be at ease

Calm, relaxed facial expression

Being in control
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DO NOT

. . . BECAUSE IT SIGNALS

Lift your shoulder

Fear and anxiety

Fold your arms

Being closed, defensive or unapproachable

Look away

Lack of interest or deviousness

Look down

Submission

Stare

Threat

Frown

Aggression or uncertainty

Slouch

Lack of confidence

Put hands in pockets, tap fingers, fidget or scratch

Discomfort or embarrassment

Sit closer than an outstretched arm away

Invasion of personal space

How Can We Help Students Make Good Choices?
Giving a child a choice helps them feel they are in control of their lives so they are more likely to respond
in a positive way. Involving a child in the decision process gives them ownership so they are more likely
to stick to the choice made. (Some simple exercises in decision making will be given during training
sessions.)

•

Decide on the choices to offer ensuring that all outcomes are acceptable.

•

Limit the choices to avoid overwhelming the child. Two choices are usually sufficient.

•

Approach the child in an unthreatening manner.

•

Give her time to think.

•

Praise the child if he makes a positive choice.

•

Help guide the child in learning from a negative choice.

•

Decision making is not learned with one experience – have your students practice each week.
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What are Some Principles for Dealing with Behavior Problems?

Understanding the reasons for misbehavior

•

Most students respond to a teacher’s request 93% of the time; others require an average of 4.5
exchanges before complying.

•

There is good evidence that many young children who misbehave in school lack the necessary
literacy skills to engage in the curriculum at the level at which the teaching is presented. It is
important to build their confidence if they feel

•

•

They cannot be successful.

•

No one cares.

•

They do not fit in.

•

They are to blame in some way.

As they learn to negotiate social expectations, children test limits, get carried away, forget and make
mistakes. In fact, having these experiences - and seeing how adults respond to them - is one way
children learn how to behave.

Goals in addressing misbehavior should

•

Stop the misbehavior as quickly as possible

•

Maintain the child’s dignity

•

Develop the child’s self-control and self-regulation

•

Help children recognize and fix any harm caused by their mistakes.

Tutor’s response to misbehavior

•

Never ignore inappropriate behavior. Response must be quick, firm and respectful.

•

Remain detached and do not take the behavior personally.

•

Ensure your voice is at the volume and intonation which you expect from your student.

•

Use calming words.

•

Remember that the first person who has to calm down is you. Use your breathing to calm down, if
needed.

•

Use your student’s behavioral mistakes as opportunities for learning. To do this well, however, you
must hold on to empathy for the child who misbehaves while holding her accountable for her actions.
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•

Do not comment on what your student has done, but give a firm, short (5 to 7 word) positive directive.
e.g., Sit up straight in your chair.

•

ALWAYS avoid engaging in an argument. Be prepared to repeat your instructions up to three times
using the exact same wording. Do not respond to the complaint. Most students will comply after you
calmly repeat the directive 2 or 3 times.

•

If the child does not comply,

•

•

Reassure your student that you care about them and that their display of misbehavior does not
affect your overall concern for their welfare.

•

Never label. Labeling is judgmental.

•

Tell him that his behavior makes you think that he does not want to work with you today.
Reassure him that you enjoy working with him and hope you can work with him again next week.
Then calmly tell the teacher that you and your student will not continue to work together today
and move on to your next assignment. (The role of a tutor is much like that of a grandparent.
The teacher is the parent. The child’s learning and behavior is ultimately the teacher’s
responsibility, not yours.)

If you want your student to learn from the incident, it is important to wait for the child to be calm
before discussing it. If the child is in a good place the next time you met with him, you can specifically
state what your student has done and what needs to be changed. Use an “I-Message.” An “IMessage” has 4 components

•

I FEEL ________ (e.g., frustrated, hurt)

•

WHEN ______________ (e.g., you put your head on your arms and closed your eyes while we
are doing our reading)

•

BECAUSE ______________ (e.g., it seems like you don’t want to work with me.)

•

FROM NOW ON ___________ (e.g., I want you to sit upright in your chair and focus on your
book.)

Questions to consider when addressing repeated misbehavior

•

Is it possible that your student does not know that the behavior is inappropriate?

•

Does your student find any value in engaging in appropriate behavior? If not, would an external
reward motivate the child to behave differently?

•

Can your student explain the difference between appropriate and inappropriate behavior and why
your student chose to behave inappropriately?

•

What function does the inappropriate behavior serve? Teach more acceptable replacement behavior
that serves the same function.
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How Do We Deal with Situations that Interfere with Learning?

SITUATION

DESCRIPTION

WHAT TO DO

Anger (Note:
Tutors should
remember that
ANGER is a
moans; slams book on
secondary
emotion.
table; throws paper wad
Something has
preceded anger
and is usually
the trigger for
it).

First Aid
Have your student breathe in deeply, until their
abdomen puffs out. Then have them fill up their
lungs from the bottom to the top. Then have
them exhale reversing the process - breathing
out from the top of the lungs down to the
abdomen - sucking in the abdomen.
Repeat 5 times.
Tutoring Technique

• Let them know it’s OK to feel angry or
frustrated, but their behavior is unacceptable

• Provide them with another way to express their
feelings (e.g., ripping up a sheet of paper,
squeezing a ball)
First Aid

• Comfort and reassure the child.
• Change the activity.
Sudden loss of
control

burst into tears; throws things;
uncontrolled laughing; trembling

Tutoring Technique

• Incorporate a familiar element into any new
activity. (e.g., review a book the child has read
before; start with a math problem the child has
solved previously.

• Use multi-sensory approaches to new
concepts (e.g., visual, tactile, motor, song)
Tutoring Technique

• Simplify environment by putting everything out
of sight except the material to be attended to

Distractibility

jumps from one thing to another;
inability to focus on activity;
wants to touch everything

• Structure activities tightly and keep them short
• Use simple, attractive visual aids
• Limit the number of sensory materials used in
one activity

• Coordinate hand gestures with speech during
instruction.

• Gently touch your student or point out
important material to draw their attention.
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SITUATION

DESCRIPTION

WHAT TO DO
Tutoring Technique

• Simplify environment by reducing the number
of things to look at, touch, or hear

• Plan many and varied activities of short
duration with obvious goals

• Alternate quiet activities with physically active
ones.

• Alternate fun, easy activities with difficult ones
Hyperactivity

reacts to all stimuli, something is
constantly in motion - hands,
feet, head; leaves seat
continually

that require more concentration

• Plan most activities with motor involvement
that will keep hands busy

• Plan generous amounts of gross motor
activities

• Gradually increase the endurance for
remaining in one position by developing and
extending familiar activities that hold the child’s
interest.

• Coordinate hand gestures with speech during
instruction.

• Gently touch your student or point out
important material to draw their attention.
Tutoring Technique
Short Attention
Span

suggests new activity before
present one is completed;
complains of boredom or fatigue;
watches clock; becomes irritable

• Begin with very short, high interest activities.
• Keep activities short and varied
• Insist that each activity be complete before
moving on to another
Tutoring Technique

• Give positive attention (be specific and do it
often) and deliberately ignore minor
inappropriate behavior. This may not work and
the child could escalate the behavior.
Attention
Seeking

speaking loudly; saying
something to upset you; banging
on table

• If behavior stops, allow at least 30 seconds of
good behavior before you provide them with
positive attention.

• Put more energy and attention into rewarding
good behavior than reinforcing bad behavior.

• Devise a behavior plan with the child to help
them take control of their own behavior.
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SITUATION

DESCRIPTION

WHAT TO DO
Tutoring Technique

• Let them know it’s OK to feel angry, frustrated
or frightened but swearing is not acceptable.

• Check the child’s understanding of the word
and why he uses it. The child may think it’s
OK because they have heard others use it.
Help him understand that words can hurt other
people’s feelings.
Swearing

words referencing deity, toileting
or sex

• Provide them with another way to express their
feelings (e.g., ripping up a sheet of paper;
squeezing a ball)

• If a child swears as part of their everyday
language, talk about what words can be used
instead.

• If a child swears for attention, inform them in a
calm, brief manner that their language is
unacceptable and that there are more
appropriate ways to gain your attention.
Tutoring Technique

• Use concrete and manipulative materials.
Difficulty
Abstracting

inadequate language
development; unable to associate
sound with symbols; inability to
understand relationships
•

(e.g., Use poker chips or buttons – most
classrooms have these - to show addition and
subtraction)
Give students choices about how to respond
(e.g., explain verbally, show through
movement, and draw a picture.)

Tutoring Technique

• Build confidence by using the child’s strongest

Inability to
generalize

interprets directions, stories
literally; tends to be rigid due to
highly unreliable feedback from
perceptual processing; difficulty
transferring learning from one
situation to a new one

sensory learning mode to support weaker
ones. (e.g.,., if child is a visual learner,
present concept visually first, then relate the
auditory aspect)

• Plan activities that involve classification and
sorting to enable the child to perceive
similarities

• Introduce variations to routine procedures
carefully and gradually, pointing out those
aspects that will remain the same.

• Avoid idiomatic and slang expressions that
assign new meanings to common words.
(e.g., take it from the top, a piece of cake, cut
to the chase.)
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SITUATION

DESCRIPTION

WHAT TO DO
Tutoring Technique

Erratic
achievement

steady improvement is suddenly
followed by stagnation or even
regression to a lower level;
understanding a difficult concept
is demonstrated even though
previous performances have
failed to demonstrate
understanding of more basic
concepts

• Understand that plateaus are common. Give
the child time to assimilate, digest, and transfer
new learning.

• Do not leave an activity too soon because it
doesn’t seem to be accomplishing the desired
goal. It sometimes takes a long time to get the
initial response. Introducing new material will
only confuse the objective

Assessing Your Impact
From time to time, many tutors have self-doubts about their effectiveness. While a tutor has
limited time with a student, the evidence collected by Tutors for Kids shows that we do make a
difference. However, it’s not always easy to assess our own effectiveness, if we don’t review a
student’s progress over an extended period of time.

To see your impact, you need a system for tracking the child’s behavior and achievement. If
you don’t have a record of your interactions with each student, you will never see their
progression. Some tips for tracking a student’s progress are

•

Carry a notebook where you can quickly note any achievements or difficulties encountered
during the session. e.g., words your student didn’t know when reading, ability to summarize
a story, mastery of addition of 4s.

•

Let your student know what you are noting, and why.

•

Write notes in such a way that your student wouldn’t be upset if they read them because
they will look.

•

As soon as you get home, transcribe your notes into a more detailed account of your
session with each student.

•

Describe any behavior that either helped or detracted from your student’s ability to learn in
measurable and detailed terms (see the following chart).
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•

TYPE OF NEGATIVE BEHAVIOR

MEASURABLE DESCRIPTION

Off Task

twirls pencil; watches and comments on other
students’ behavior; flips through book

Anger

moans; slams book on table; throws paper wad

Profanity

words referencing deity, toileting or sex

Hyperactivity

repeatedly rocking back and forth in chair; kneeling on
chair; crawling under table

Disinterest

pretending to “nod off” during lesson; does not
respond to questions

TYPE OF POSITIVE BEHAVIOR

MEASURABLE DESCRIPTION

Retention of previous lesson

breaks larger word down (re-act-ing); summarizes
story

Improved self-concept

no longer saying “I can’t” when introduced to new
task; tells you he helped his friend learn his spelling
words

Excitement about learning

comments that story was interesting; shares desire to
be a scientist because she likes learning about
animals

Development of trust

smiles when you come into room; asks to work with
you longer; spontaneously share personal concern or
accomplishment

Academic progress

increase in reading level e.g., from 2.4 to 2.5; mastery
of arithmetic facts e.g.; 8 Times Table

Once every month or two review your notes. You will see progress that you likely would
have missed without this review.

Celebrate the small wins! Don’t beat yourself up over imperfections. Understand that children’s
behavior may only improve slightly or not at all. It may even get worse before it gets better.
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Appendix VIII. Reference
READING AND MATH WEBSITES
READING
Read Along Stories and Songs –
http://www.rif.org/readingplanet/content/read_aloud_stories.mspx
Word Building – http://www.readwritethink.org/materails/wordbuild
Seussville – http://www.seussville.com
Junie B. Jones – http//www.randomhouse.com/kids/junieb
Online Read Aloud – http://www.storylineonline.net/
Reading Rainbow – http://www.readingrainbow.com
Kids @ Random – http://randomhouse.com/kids
PBS Kids – http://pbskids.org/
Awesome Library – http://www.awesomelibrary.org/
Star Fall Reading – www.starfall.com
ABCya.com
ReadingEggs.com
Youtube and TED have excellent Videos on Reading and Math

MATH
Khanacademy.org
That’s a Fact – http://www.harcourtschool.com/activity/thats_a_fact
Math Fact Café - http://www.mathfactcafe.com/
Telling Time – http://arcytech.org/java/clock/clock.html
Cool Math 4 Kids – http://www.coolmath4kids.com

Youtube and TED have excellent Videos on Reading and Math

CROSS CURRICULUM
Kidzone - http://www.kidzone.ws/
Funbrain – http://www.funbrain.com
I Know That – http://www.iknowthat.com/com
Sports Illustrated for Kids Magazine – http://www.sikids.com/
Guinness World Records – http://www.guinnessworldrecords.com
Kids News Room – http://www.kidsnewsroom.org/
Merriam Webster Online – http://www.merriam-webster.com/
Dictionary – http://dictionary.reference.com

TEST PREP WEBSITES
Science Practice – http://www.okaloosa.k12.fl.us/science/

WRITING WEBSITES
Page 66 of 71

Writing Fix for Kids – http://www.writingfix.com/
Young Writers Workshop – http://www.meddybemps.com
The Writing Process – http://library.thinkquest.org
KidsLearningStation.com

OTHER RESOURCES ON THE INTERNET
morningsidecenter.org - Has an array of programs to build social and emotional intelligence.
Integrates social and emotional learning into the language arts. Aligns with How Children
Succeed. You can search their site by Area (i.e., Social & Emotional Learning) and Grade
Level (Elementary) to find lesson plans - many of which can be adapted for 1-on-1 or small
group tutoring sessions.

https://ShareMyLesson.com - It’s an online network where educators can create and share
teaching resources. The network was developed by the American Federation of Teachers and
TES Connect (a global networking site for teachers.) Lessons are organized by grade level
(i.e., K-2; 3-5; 6-8, etc) for all academic subjects. Lessons are rated by users to guide your
selection. You must create a User Name and Password to use this site.
www.internet4classrooms.com - Provides links to free Web resources which can be used in
classroom instruction. The site developers are teachers who scour the Web looking for highquality resources. They flag their links as lesson plans, interactive exercises, videos, something
to print or a document. Links are organized by grade, then subject.
http://www.readingrockets.org - This is a national multimedia literacy initiative offering
information and resources on how young children learn to read, why so many struggle, and how
caring adults can help. Their goal is to bring reading research to life by presenting “what works”
in a way parents and educators can understand and use.
The Reading Rockets project includes PBS television programs that are available online and on
DVD. The site was named because of a quote by reading expert Louisa Moats who said:
Teaching reading IS Rocket Science.
An excellent resource on this site is called First Year Teacher Self-Study Course which covers
the topic of teaching reading in a way tutors would find beneficial. Type First Year Teachers in
the Search Box at the upper-right of the Web Page and click “Go.” You’ll see a link to this
course.
The site also has the videos from the PBS series Launching Young Readers which features the
country’s top reading experts looking at different reading strategies and providing practical
advice for parents.
www.scholastic.com - Scholastic is a for-profit company that publishes books, magazines and
educational programs. Still this site has a lot a free materials under Teachers>Resources &
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Tools>Printables including Lesson Plans, Worksheets, Learning Activities, Graphic
Organizers, Writing Prompts, and Award Certificates.

www.nces.ed.gov - The National Center for Education Statistics (NCES) is the primary federal
entity for collecting and analyzing data related to education.

IF you discover other interesting and valuable websites, please pass them
along to Tutors for Kids.
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Appendix IX. Today’s Educational Vocabulary
Words that you may hear in today’s classrooms and schools.
Accelerated Reader (AR) – This is a reading program in which students select books from the
Media Center or the classroom based on their reading level. For further explanation, look back
to Section V in this manual
Average Class Size - The number of students in classes divided by the number of classes.
Because some teachers, such as reading specialists, have assignments outside the regular
classroom, the average class size is usually larger than the pupil-teacher ratio. Florida’s class
size standards are:
•

18 students in prekindergarten through grade 3;

•

22 students in grades 4 through 8

Block Scheduling (“blocks”) - Instead of traditional 40- to 50-minute periods, block scheduling
allows for periods of an hour or more so that teachers can accomplish more during a class
session. It also allows for teamwork across subject areas in some schools. So, for example,
the school may have a language arts block during which reading, writing, and vocabulary may
be taught – the block could be 90 minutes long.
Centers – This is when groups of students work on specific assignments during block times.
They work for specific times and then rotate to another assignment. During “centers,” the
teacher is usually working with one of the groups while the other groups do their assignment.
Free/reduced-Price Meals -Federal program. Provides food to students of low-income families.
Inclusion - Practice of placing students with disabilities in classroom; known as mainstreaming.
Individual Education Program (IEP) - A written plan created for a student with learning
disabilities by the student's teachers, parents or guardians, the school administrator, and other
interested parties. The plan is tailored to the student's specific needs and abilities, and outlines
goals for the student to reach and is reviewed annually.
English Language Arts - Term for English curriculum: reading, speaking, listening, and writing
skills.
The Media Center – This is the room in the school formerly called the library. There are other
items other than books here, but it is the primary repository of books at the school.
NCLB (No Child Left Behind) - Signed into law by President Bush in 2002, No Child Left
Behind sets performance guidelines for all schools and also stipulates what must be included in
accountability reports to parents. It mandates annual student testing, includes guidelines for
underperforming schools. Requires training all teachers and assistants to be "highly qualified."
Phonics - An instructional strategy used to teach reading. It helps beginning readers by
teaching them letter-sound relationships and having them sound out words.
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Portables - A term commonly used to describe single-unit, relocatable buildings (also known as
a self-contained classroom). A portable building can be moved from one site when it is no
longer needed and used again in another location.
Portfolio - A collection of various samples of a student’s work throughout the school year that
can include writing samples, examples of math problems, and results of science experiments.
Resource Specialists - Specially credentialed teachers who work with special education
students by assisting them in regular classes or pulling them out of class for extra help.
Resource Teacher - A teacher who instructs children with various learning differences. Most
often these teachers use small group and individual instruction. Children are assigned to
resource teachers after undergoing testing and receiving an IEP.
Special Education - Special instruction provided for students with educational or physical
disabilities, tailored to each student's needs and learning style.
Staff Development Days - Days set aside in the school calendar for teacher training. School is
not generally held on these days. Could also be called “Early-Release Days.”
Standardized Test - A test that is in the same format for all who take it. It often relies on
multiple-choice questions and the testing conditions—including instructions, time limits, and
scoring rubrics—are the same for all students, though sometimes accommodations on time
limits and instructions are made for disabled students.
Title 1 - A federal program that provides funds to improve the academic achievement for
educationally disadvantaged students who score below the 50th percentile on standardized
tests, including the children of low-income and/or migrant workers.
ADD - Attention-Deficit Disorder – A clinically diagnosed disorder that makes it difficult for
students to concentrate and control impulsive behaviors.
ADHD Attention-Deficit Hyperactivity Disorder – A neurological disorder where a person’s
brain functions differently causing extreme impulsive behavior.
Character Education - School-wide and classroom strategies to help children develop positive
character traits such as respect, responsibility, caring, honesty, and citizenship.
Critical Thinking - The use of analysis and evaluation to think deeply about a concept.
Higher Order Thinking - Complex reasoning tasks that are beyond rote memory of facts.
Students learn to analyze, compare, contrast, investigate, infer, generalize, and evaluate. It is
the practice of applying prior knowledge.
Literacy - Includes all the activities involved in speaking, listening, reading, writing, and
appreciating both spoken and written language.
Paraprofessional - A teaching assistant who helps a classroom teacher; works with students.
Performance-based Education - Requires students to show what they know and can do by
performing a hands-on task (e.g. Producing a play, conducting a science experiment).
Sight Vocabulary - Words that a child can read without having to sound them out.
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Common Core Curriculum – (also known as “Core”) - The Common Core State Standards
Initiative is a U.S. education initiative that seeks to bring diverse state curricula into alignment
with each other by following the principles of standards-based education reform. The initiative is
sponsored by the National Governors Association (NGA) and the Council of Chief State School
Officers (CCSSO).
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